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Summary of changes 
 

This section summarises the changes to this Learner Handbook since 
the last version.  
 

Version Publication 
Date 

Summary of amendments 

v16.1 July 2019 UCAS Tariff points updated to match Qualification 
Specification 
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About this learner handbook 
 
This Learner Handbook contains details of all the units you will be required to 
complete to gain the qualification. It also contains extra information for your tutor or 
assessor. 

 

How the qualification works 
 
This qualification is made up of units each representing a small step of learning. This 
allows the qualification to be completed at your own pace.  
 
 
Each unit has: 
 

¶ a level - shows how difficult it is 

¶ a unit aim ï explains what is covered in the unit 

¶ learning outcomes ï cover what you need to do (skills) or what you need to 
understand (knowledge) 

¶ assessment criteria ï what you need to show (evidence) 

 

 
 
 
 
 

 

 

 

 

 

 

 

 

 
 

 

 

  
Each learning outcome is linked to a number of 
assessment criteria.  



Section 1: General introduction 

 Version 16.1 8 

Understanding learning outcomes 
 
There are two main types of learning outcome: 

Knowledge that can be learnt  

Skills that can be performed. 

 

 

 

Competence / Skills based learning outcomes: 

¶ begin with óBe able toô. The assessment criteria usually show that the 
evidence could be observable within a real work environment. Other methods 
may be applied (please see chart in Assessment Guidance section). All 
evidence must be based on the learnerôs experience in a real work 
environment. 

 
 

Assessing competence 
 
When assessing competence, direct observation of learners in a real work 
environment should be holistic and cover all the following age ranges: 
 

¶ 0-1 years 11 months 

¶ 2-2 years 11 months 

¶ 3-5 years. 
 

A minimum of one observation for each age range is required. Direct observations 
should continue to support learners until competent. This may increase the number 
of observations needed per individual learner. 

Knowledge based learning outcomes: 

¶ begin with óKnowô, óUnderstandô or óKnow how toô.  
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Making use of our website 
 
Our website is maintained on a regular basis and this is where the most up to date 
documents can be found. We strongly advise that these should be used as a 
resource on an on-going basis to ensure you always have the most current 
information.  
 
All our qualification documents are version controlled, allowing you to check for 
updates or revisions. 
 
Our public website address is: www.cache.org.uk and contains information that is 
available to everybody. It contains information about all our qualifications, including: 
 

¶ Key Facts 

¶ Qualification Specifications 

 
There are also some other key documents that can be referred to when required. For 
example: 

 

¶ Complaints Procedure  

¶ Appeals Process  

¶ Diversity Statement 

 

It also contains regular news updates and case studies and links to websites from 
other organisations that might be of interest. 
 
 

The Centre Secure website 
 
More specific information to support Centre delivery can be found on our secure 
website. This site is for Approved Centres only. 
 
To access this secure site please log in using the details provided by the Centre 
administrator. 

http://www.cache.org.uk/
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Plagiarism 
 
Plagiarism means claiming work to be your own which has been copied from 
someone or somewhere else. All the work you submit must be your own and not 
copied from anyone else unless you clearly reference the source of your information. 
Your tutor will explain how to provide a reference list that shows where you found 
your information. If your Centre discovers evidence that your work is copied from 
elsewhere, it will not be accepted and you may be subject to your Centreôs or our 
disciplinary procedure. If this happens you will have to submit an additional piece of 
work for assessment. We will be notified of any cases of plagiarism. 
 
Buying and selling assignments 
Offering to buy or sell assignments is not allowed. This includes using sites such as 
eBay. If this happens we reserve the right not to accept future entries from you. 
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Qualification summary 
 

Title NCFE CACHE Level 3 Award in Childcare and Education 

Qualification number 601/3998/5 

Aim The Level 3 Award in Childcare and Education prepares 
learners to progress to the Level 3 Certificate in Childcare 
and Education and then on to the Level 3 Diploma in 
Childcare and Education (Early Years Educator). It provides 
learners with knowledge of children from birth to 7 years.  

Purpose 
Ofqual code and description 
(where applicable) 

N/A 
 

Total Qualification 
Time (hours) 

227 

Guided Learning 
(hours) 

180 

Minimum age of 
learner 

16 

Age ranges covered 
by the qualification 

The Level 3 Award in Childcare and Education gives learners 
an understanding of early years childcare of children from 
birth to 5 years and further knowledge of children aged 5 to 7 
years. 

Real work 
environment (RWE) 
requirement/ 
recommendation 

This is a knowledge only qualification. Experience in the real 
work environment is not required. 

Rules of combination In order to achieve the Level 3 Award in Childcare and 
Education learners must pass 2 mandatory units. 

Progression 
including Job Roles (where 
applicable) 

Upon achievement of this qualification learners will be able to 
progress onto the NCFE CACHE Level 3 Certificate in 
Childcare and Education (601/3999/7) and then onto the 
NCFE CACHE Level 3 Diploma in Childcare and Education 
(Early Years Educator) (601/4000/8) 

Recommended 
assessment methods 

Portfolio of Evidence 
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Additional 
assessment 
requirements 

Early Years Educator assessment principles apply to all 
units. 

Grading system A*ïD 

UCAS points Please see the Points/grade calculator for details of the 
UCAS Tariff points awarded for this qualification. 

Entry requirements/ 
recommendations 

Learners must be at least 16 years old. 

About this 
qualification 

This is a regulated qualification. The regulated number for 
this qualification is 601/3998/5. 
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Title NCFE CACHE Level 3 Certificate in Childcare and Education 

Qualification number 601/3999/7 

Aim The Level 3 Certificate in Childcare and Education prepares 
learners for Level 3 Diploma in Childcare and Education 
(Early Years Educator). It provides learners with knowledge 
with children from birth to 7 years and practical experience 
working with children from birth to 5 years.  
 

Purpose 
Ofqual code and description 
(where applicable) 

N/A 

Total Qualification 
Time (hours) 

663 

Guided Learning 
(hours) 

539 

Minimum age of 
learner 

16 

Age ranges covered 
by the qualification 

The Level 3 Certificate in Childcare and Education prepares 
learners to work with children from birth to 5 years and gain 
knowledge of children aged 5 to 7 years. 

Real work 
environment (RWE) 
requirement/ 
recommendation 

We recommend 365 hours split across the age ranges. 

Rules of combination In order to achieve the Level 3 Certificate in Childcare and 
Education learners must pass 8 mandatory units and an 
Effective Practice Study Task (externally set, externally 
marked).  

Progression 
including Job Roles (where 
applicable) 

Upon achievement of this qualification it is intended that 
learners will be able to progress onto the NCFE CACHE 
Level 3 Diploma in Childcare and Education (Early Years 
Educator) (601/4000/8). 

Recommended 
assessment methods 

Portfolio of Evidence, Task-based Controlled Assessment 

Additional 
assessment 
requirements 

Early Years Educator assessment principles apply to all 
units. 

Grading system A*ïD 
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UCAS points Please see the Points/grade calculator for details of the 
UCAS Tariff points awarded for this qualification. 

How long will it take 
to complete? 

1 year 

Entry requirements/ 
recommendations 

Learners must be at least 16 years old. 

About this 
qualification 

This is a regulated qualification. The regulated number for 
this qualification is 601/3999/7. 
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Title NCFE CACHE Level 3 Diploma in Childcare and Education 
(Early Years Educator) 

Qualification number 601/4000/8 

Aim This qualification prepares learners to become Early Years 
Educators, enabling them to work with children from birth to 5 
years and gain knowledge of children aged 5 to 7 years. 
 
Upon achievement of this qualification learners will be able to 
enter the workforce as Early Years Educators or access 
Higher Education. 
 
In response to the Department for Education and National 
College for Teaching and Leadership Policy, More Great 
Childcare, we have built this qualification to meet the criteria 
required for those wishing to become Early Years Educators. 
As leading care sector specialists, we have surpassed the 
minimum requirements set out in the Full and Relevant 
Criteria to develop a qualification which reflects the priorities 
of practitioners and employers to meet the needs of young 
children. 
 

Purpose 
Ofqual code and description 
(where applicable) 

N/A 

Total Qualification 
Time (hours) 

1358 

Guided Learning 
(hours) 

1071 

Minimum age of 
learner 

16 

Age ranges covered 
by the qualification 

The Level 3 Diploma in Childcare and Education (Early 
Years Educator) prepares learners to become Early Years 
Educators, enabling them to work with children from birth to 5 
years and gain knowledge of children aged 5 to 7 years or 
access Higher Education. 
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Real work 
environment (RWE) 
requirement/ 
recommendation 

We recommend 750 hours split across the age ranges. 

Rules of combination In order to achieve the Level 3 Diploma in Childcare and 
Education (Early Years Educator) learners must pass 15 
mandatory units. Learners must also pass an Effective 
Practice Study and an Extended Assessment (externally set, 
externally marked). 

Progression 

including Job Roles (where 
applicable) 

The Level 3 Diploma in Childcare and Education (Early 
Years Educator) prepares learners to become Early Years 
Educators, enabling them to work with children from birth to 5 
years and gain knowledge of children aged 5 to 7 years. 

Upon achievement of this qualification enables learners to 
enter the workforce as Early Years Educators or access 
Higher Education. 

Recommended 
assessment methods 

Portfolio of Evidence, Task-based Controlled Assessment. 

Additional 
assessment 
requirements 

Early Years Educator assessment principles apply to all 
units. 

Grading system A*ïD 

UCAS points Please see the Points/grade calculator for details of the 
UCAS Tariff points awarded for this qualification. 

How long will it take 
to complete? 

2 years 

Entry requirements/ 
recommendations 

Learners must be at least 16 years old. 

About this 
qualification 

This is a regulated qualification. The regulated number for 
this qualification is 601/4000/8. 
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Qualifications introduction and purpose 
 
The Level 3 Award in Childcare and Education prepares learners to progress to the 
Level 3 Certificate in Childcare and Education and then on to the Level 3 Diploma in 
Childcare and Education (Early Years Educator) which enables them to gain the 
knowledge and experience which will allow them to work with children from birth to 5 
years.  
 
The Level 3 Diploma in Childcare and Education (Early Years Educator) enables 
learners to enter the workforce as Early Years Educators or access Higher 
Education. 
 
We have built the Diploma to meet the criteria for Early Years Educators required by 
the National College for Teaching and Leadership (NCTL) which were developed in 
response to the Department for Education and the More Great Childcare report. As 
leading care sector specialists, we have surpassed the minimum requirements set 
out in the Full and Relevant Criteria to develop a qualification which reflects the 
priorities of practitioners and employers to meet the needs of young children. 
 
 

Rules of combination 
 

Rules of combination for the Award: 

In order to achieve the Level 3 Award in Childcare and Education learners must pass 
2 mandatory units. 

 

Rules of combination for the Certificate: 

In order to achieve the Level 3 Certificate in Childcare and Education learners must 
pass 8 mandatory units. 
 
Learners must also pass an Effective Practice Study Task (externally set, externally 
marked). 

 

Rules of combination for the Diploma: 

In order to achieve the Level 3 Diploma in Childcare and Education (Early Years 
Educator) learners must pass 15 mandatory units. 
 
Learners must pass an Effective Practice Study and an Extended Assessment 
(externally set, externally marked). 
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Rationale for Synoptic Assessment  
 
Synoptic assessment encourages you to combine elements of your learning and to 
show your accumulated knowledge and understanding across units and/or learning 
outcomes. 
 
Synoptic assessment enables you to show your ability to integrate and apply your 
knowledge, understanding and skills with breadth and depth. It also requires you to 
demonstrate your capability to apply your knowledge, understanding and skills 
across a range of units and learning outcomes for which you are being assessed. 
 
There will be TWO externally set and externally marked synoptic assessments, one 
covering the contents of units 1-7 (Effective Practice Study Task) and one covering 
units 9-14 (Extended Assessment Task). 

 
 

Unit assessment 
 
Units are assessed internally, marked by your tutor. You must achieve a D grade to 
be awarded the unit. 
 

Unit assessment ï Not Yet Achieved 

If your assessment does not meet the criteria for a D grade it will be graded as Not 
Yet Achieved. You may resubmit your work with improvements. Your tutor will 
negotiate a re-submission date with you.  
 
If your unit assessment still does not achieve a D grade, your tutor will advise you on 
the action which may be needed before you resubmit your work again. You can 
achieve a grade D or above at any stage.  
 

Improving your grade for your unit assessment (Upgrade your result) 

When you have achieved a D grade or above for your unit assessment, you may 
want to improve your grade. Your tutor will advise you on how you can do this. You 
must present your original work and your additional work together for marking. 
 
 

External assessments 
 
The external assessments are the 

¶ Effective Practice Study Task 

¶ Extended Assessment Task 

 

The Effective Practice Study Task covers 100% of the Certificateôs content. The 
Effective Practice Study Task and Extended Assessment together cover 100% of the 
Diplomaôs content. 
 

These assessments will require a substantial amount of research and work. Your 
extended assessments will be graded from D to A*.  
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Within each qualification there is a maximum of one further opportunity after the first 
submission for learners to submit the External Assessment in order to achieve or to 
improve a grade. 
 

Re-mark requests for external assessments  

Your centre may request a re-mark if they and you do not think that the result is a 
true reflection of your performance. This request must be made within 20 working 
days of your result reaching your centre. A re-mark result may be decreased as well 
as increased.  
 

External assessment ï Not Yet Achieved 

A result that does not achieve a grade D will be graded as Not Yet Achieved. If you 
intend to submit an external assessment for another attempt to achieve a D grade or 
above, you will be required to make a new submission of an alternative assessment 
provided by us. 
 

Improving your grade for your external assessment (Upgrade your result) 

When you have achieved a D grade or above for your external assessment, you may 
want to improve your grade. If you intend to attempt to improve your grade you will 
be required to make a new submission of an alternative assessment provided by us. 
Your tutor will advise you on how you can do this. The higher of the grades achieved 
for the external assessment will be the final result.  
 
Within each qualification there is a maximum of one further opportunity after the first 
submission for learners to submit the External Assessment in order to improve a 
grade. 
 
For detailed information on the Effective Practice Study and Extended Assessment, 
please refer to guidance on the secure site. 
 

 

Rules of progression 
 

This is a set of nested qualifications and the progression from Award to Certificate 
and then to Diploma is natural and achievable. Once the Diploma is achieved the 
progression to Higher Education can be made. Learners can progress into various 
job roles in the statutory, voluntary or private sectors such as: 
 
Award and Certificate: 

¶ supervised early years role. 

 
Diploma: 

¶ Early Years Educator 

¶ practitioner in an early years workforce 

¶ practitioner in reception classes in primary schools 

¶ nanny. 
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Entry requirements 
 

Learners must be at least 16 years old. We do not set any other entry requirements 
but centres may have their own guidelines. 
 
 

Early Years Educator: Changes to GCSE requirements 
 
From 3 April 2017, the requirement for Level 3 Early Years Educators (EYE) to hold 
GCSE English and maths A*-C, will be broadened to Level 2 qualifications, including 
Functional Skills. This will also apply to an apprenticeship route. 
 
This will enable staff with an EYE qualification and Level 2 English and mathematics 
qualifications to count in the Level 3 staff: child ratios in childcare settings. This 
includes those who already hold an EYE qualification, began studying an EYE from 
September 2014 or will achieve an EYE in the future.  
 
Please refer to the Early Years Workforce Strategy (March 2017) for further details. 
International qualifications can be checked through NARIC. 
 
 

Placement hours 
 

The Award has no requirement for placement. 
 
We suggest that the following placement allocation is applied to the Certificate and 
Diploma. We acknowledge that some learners may need to spend longer in 
placement with specific age ranges and for this reason there is a degree of flexibility. 
All assessment criteria must be achieved and each age range must be experienced 
but significant placement experience across the age ranges must be undertaken in 
order to achieve the assessment criteria. 
 
 

Age range 

Hours 

Certificate Diploma Total 

0ï1 year 11 months 25 25 50 

2ï2 years 11 months 130 130 260 

3ï5 years 170 170 340 

Specialised placement 
such as 5ï7 years 

40 60 
100 

Total 365 385 750 
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Learners who work within a setting which provides care and education for children 
across these age ranges, and are able to gain the necessary hours of experience, 
need not seek placement outside of their setting. 
 
When working in partnership with employers, decisions relating to learnersô 
competence must be made by qualified, occupationally competent Assessors.  
 
During placement, learners will need support from a professional within the real work 
environment.  
 

Total Qualification Time: Definitions 
 
Total Qualification Time (TQT) is comprised of the following two elements: 
 

¶ the number of hours which we have allocated to a qualification for Guided 
Learning  

¶ an estimated number of hours a Learner will reasonably be likely to spend in 
preparation, study, or any other form of participation in education or training, but 
not under the immediate supervision of a Tutor or Assessor. 

 
Centres can decide how to allocate the TQT across the units of a qualification. 
 
Guided Learning (GL) 
 

¶ Guided Learning (GL) and TQT apply to the qualification as a whole. 

¶ We use GL to refer to the estimated guided learning hours at unit level.
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Unit achievement log 
Award, Certificate and Diploma in Childcare and Education 
 
* This table shows the estimated total hours for each unit. Please see the unit details for a breakdown of guided learning and non-guided 
learning hours 
 

Unit Ref 
Unit 
no. 

Unit title Level Hours* Page Award Certificate Diploma 

F/506/5384 Unit 1 Child development from conception to seven years 3 148 27 V V V 

J/506/5385 Unit 2 Childrenôs health and well-being 3 79 39 V V V 

L/506/5386 Unit 3 Providing safe environments for children 3 34 57  V V 

Y/506/5388 Unit 4 Child health 3 68 69  V V 

Y/506/5391 Unit 5 Play and learning  3 69 81  V V 

H/506/5393 Unit 6 Understanding childrenôs additional needs  3 34 93  V V 

M/506/5395 Unit 7 Observation, assessment and planning  3 99 105  V V 

R/506/5387 Unit 8 Professional Practice Portfolio 1 3 94 117  V V 

D/506/5389 Unit 9 Supporting emergent literacy 3 69 147   V 

R/506/5390 Unit 10 Supporting emergent mathematics 3 69 157   V 
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Unit Ref 
Unit 
no. 

Unit title Level Hours* Page Award Certificate Diploma 

D/506/5392 Unit 11 Preparing for school readiness 3 67 167   V 

K/506/5394 Unit 12 International perspectives 3 68 175   V 

T/506/5396 Unit 13 Reflective practice for professional development 3 115 181   V 

A/506/5397 Unit 14 Professional partnerships in early years 3 104 189   V 

F/506/5398 Unit 15 Professional Practice Portfolio 2 3 165 199   V 
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Section 3: Units 
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Unit layout 
For each unit the following material has been provided: 

 

Unit title  Provides a clear, concise explanation of the content 
of the unit. 

Unit number The unique number assigned by the owner of the 
unit. 

Unit reference  The unique reference number given to each unit at 
qualification approval by Ofqual. 

Unit level Denotes the level of the unit within the framework. 

Unit guided learning hours Estimated number of hours of supervised or directed 
study time or assessment required to achieve a 
qualification or unit of a qualification. 

Unit non-guided learning 
hours 

Estimated number of hours of private study, or other 
unsupervised activities, required to achieve a 
qualification, or a unit of a qualification. 

Unit aim Provides a brief outline of the unit content. 

Learning outcome  A statement of what a learner will know, understand 
or be able to do, as a result of a process of learning. 

Assessment criteria A description of the requirements a learner must 
achieve to demonstrate that a learning outcome has 
been met. 

Unit assessment guidance* Any additional guidance provided to support the 
assessment of the unit. 
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Unit 1: Child development from conception to seven years 

 

Unit reference F/506/5384 Unit level 3 

Unit hours Guided learning 116 Non-guided learning 32 

Unit aim The aim of this unit is to provide learners with knowledge 
and understanding of child development from conception to 
seven years of age. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand development 
from conception to birth and 
routine screening 
programmes in the first year 
of life. 

1.1. Describe stages of development from 
conception to birth. 

1.2. Explain routine checks carried out during 
antenatal care, postnatal care and the first 
year of life. 

1.3. Describe factors that may impact upon the 
development of the baby during: 

 

¶ pre-conception 

¶ each stage of pregnancy 

¶ during first year of life. 

2. Understand stages and 
sequences of development 
from birth to seven years. 

2.1. Identify stages and sequences of 
development from birth to seven years in 
the following areas: 

 

¶ cognition 

¶ neurological and brain development 

¶ speech, language and communication 

¶ physical 

¶ personal, social and emotional. 

2.2. Explain óholisticô development. 

2.3. Explain factors which influence childrenôs 
development. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

3. Understand theory and 
educational frameworks which 
inform knowledge and 
understanding of early years 
practice. 

3.1. Describe theoretical perspectives in relation 
to: 

 

¶ cognitive development 

¶ speech, language and communication 
development 

¶ physical development 

¶ social and emotional development. 

3.2. Explain how theoretical perspectives 
relating to child development inform current 
frameworks. 

4. Understand the role of the 
early years practitioner when 
promoting child development 
from birth to seven years. 

 

4.1. Discuss the role of the early years 
practitioner when promoting child 
development in relation to: 

 

¶ cognitive development 

¶ speech, language and communication 
development 

¶ physical development 

¶ social and emotional development. 

4.2. Evaluate the role of the early years 
practitioner in supporting children's holistic 
development.  

4.3. Analyse how working in partnership: 
 

¶ enhances childrenôs learning and 
development 

¶ values parents/carersô contributions. 

5. Understand how to plan 
opportunities for childrenôs 
learning and development 
from birth to five years. 

5.1. Plan opportunities for children from birth to 
five years in relation to: 

 

¶ cognitive development 

¶ speech, language and communication 
development 

¶ physical development 

¶ social and emotional development. 
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Unit 1: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
Learning Outcome 1 
 
Understand development from conception to birth and routine screening 
programs in the first year of life. 
 
Assessment criteria 
 
1.1. Describe stages of development from conception to birth. 
 
1.2. Explain routine checks carried out during antenatal care, postnatal care and the 

first year of life. 
 
1.3. Describe factors that may impact upon the development of the baby during: 
 

¶ pre-conception 

¶ each stage of pregnancy 

¶ during first year of life. 

 

Learners must know about: 

¶ the growth and development stages of the baby from conception to birth. 

¶ the different health screening checks that are undertaken at various stages 

during pregnancy as well as the routine checks involved in antenatal care 

¶ factors may impact upon the development of the baby during: 

- pre-conception 

- each stage of pregnancy 

¶ the impact of lifestyles to pre-conception health and well-being 

¶ risk to the mother during pregnancy. 

¶ health checks for the baby immediately after birth 

¶ health care professionals involved and their role 

¶ routine checks undertaken during antenatal care. 
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Learning outcome 2 
 
Understand stages and sequences of development from birth to seven years 
 
Assessment criteria 
 
2.1. Identify stages and sequences of development from birth to seven years in the 

following areas: 
 

¶ cognition 

¶ neurological and brain development 

¶ speech, language and communication 

¶ physical 

¶ personal, social and emotional. 

 
2.2. Explain óholisticô development. 
 

Learners must know about: 
 

¶ the normative patterns of development for children from birth to seven years 

¶ the patterns of neurological and brain development in children 

¶ the way children develop holistically and the interdependency of each area in 
relation to: 

- speech, language and communication 

- social and emotional development 

- physical development 

¶ the difference between sequence of development and rate of development. 

 

2.3. Explain factors which influence childrenôs development. 

 

Learners must know about: 

¶ how to use normative patterns of development  

¶ centile charts and growth patterns 

¶ biological and environmental (non-genetic) influences on child development 
(this will be refreshed in Unit 6: Understanding childrenôs additional needs). 
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Learning outcome 3 
 

Understand theory and educational frameworks which inform knowledge and 
understanding of early years practice 
 
Assessment criteria 
 
3.1. Describe theoretical perspectives in relation to: 
 

¶ cognitive development 

¶ speech, language and communication development 

¶ physical development 

¶ social and emotional development. 

 

3.2. Explain how theoretical perspectives relating to child development inform current 
frameworks. 

 

Learners must know about: 

¶ theories associated with child development 

¶ how theoretical perspectives have contributed to current frameworks and so 
inform practice in early years settings. 

 

 

Learning outcome 4 

 

Understand the role of the early years practitioner when promoting child 
development from birth to seven years. 
 
Assessment criteria 

 

4.1. Discuss the role of the early years practitioner when promoting child 
development in relation to: 

 

¶ cognitive development 

¶ speech, language and communication development 

¶ physical development 

¶ social and emotional development. 
 

4.2. Evaluate the role of the early years practitioner in supporting childrenôs holistic 
development. 

 
4.3. Analyse how working in partnership: 

 

¶ enhances childrenôs learning and development 

¶ values parents/carersô contributions. 
 
 
 



Unit 1: Child development from conception to seven years 

 Version 16.1 32 

Learners must know about: 

¶ the role of the early years practitioner in relation to meeting the individual 
stage of development for children 

¶ providing stage appropriate opportunities that allow for holistic 
development to take place 

¶ how to work in partnership with parents/carers in a way that values their 
significant contributions and encourages their interest. 

 
Learning outcome 5 
 
Understand how to plan opportunities for childrenôs learning and development 
from birth to five years. 
 
Assessment criteria 

 
5.1. Plan opportunities for children from birth to five years in relation to: 
 

¶ cognitive development 

¶ speech, language and communication development 

¶ physical development 

¶ social and emotional development. 
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Unit 1: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criterion. 
Learners must achieve all the criteria for a grade to be awarded. A higher grade may 
not be awarded before a lower grade has been achieved, although component 
criteria of a higher grade may have been achieved. 

 

D1 1.1  Describe stages of development from conception to birth. 

D2 1.3 Describe factors that may impact upon the development of the baby 
during pre-conception, each stage of pregnancy and the first year of life 
including the impact of lifestyles, health and well-being.  

D3 2.1 Identify stages and sequences of development from birth to seven 
years. 

D4 2.2 Explain what is meant by the term 'holistic' development. 

D5 5.1 Plan opportunities to support the development of children from birth to 
five years. 

C1 1.2 Explain routine checks carried out during: 

¶ antenatal care 

¶ postnatal care 

¶ first year of life. 

C2 4.1 Discuss the role of the early years practitioner in promoting children's 
development. 

C3 2.3 Explain factors which influence childrenôs development. 

B1 3.1 Describe theoretical perspectives on children's development. 

B2 3.2 Explain how theoretical perspectives relating to child development 
inform current frameworks. 

A1 4.2 Evaluate the role of the early years practitioner in supporting children's 
holistic development. 

A1* 4.3 Analyse partnership working in support of children's development. 
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Unit 1: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1 Provide an accurate description of development 
from conception to birth. 
The description must identify the stages of 
development.  

 

D2 1.3 Provide a detailed description of the potential 
effects on a baby of lifestyles, health and well-
being during: 

¶ pre-conception 

¶ each stage of pregnancy 

¶ first year of life. 

 

D3 2.1 Identify accurately the stages and sequences from 
birth to seven years in three of the areas of 
development: 

¶ cognition 

¶ speech, language and communication 

¶ physical development 

¶ social and emotional development. 

 

D4 2.2 Provide a detailed explanation of children's 
'holistic' development which must consider:  

¶ expected patterns of development for 
children from birth to seven years 

¶ neurological and brain development in 
children 

¶ the interdependency of different areas of 
development. 
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   Evidence Record 

D5 5.1 Plan two (2) opportunities for children from birth to 
five years. 
Each opportunity must support a different area of 
development and a different age range between 
birth and 5 years: 

¶ cognitive development 

¶ speech, language and communication 
development 

¶ physical development 

¶ social and emotional development. 

 

C1 1.2 An accurate explanation must include the 
available routine health and development 
checks/assessments for mother and baby from 
conception until baby is 12 months old. 

 

C2 4.1 Discuss the role of the early years practitioner to 
promote child development in relation to two 
areas of development: 

¶ cognitive development 

¶ speech, language and communication 
development 

¶ physical development  

¶ social and emotional development. 

 

C3 2.3 Include an explanation of influences on 
development which must include: 

¶ biological factors 

¶ environmental influences  

¶ nature/nurture debate. 

 

B1 3.1 Describe accurately a theoretical perspective 
relevant to each area of development: 

¶ cognitive development 

¶ speech, language and communication 
development 

¶ physical development 

¶ social and emotional development. 
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   Evidence Record 

B2 3.2 Provide a detailed explanation to show how 
theoretical perspectives, which must include an 
example of 

¶ a child development theory  
and  

¶ a philosophical perspective (early 
educators) 

have contributed to current early years 
frameworks. 

 

A1 4.2 Provide an in-depth evaluation of: 

¶ the benefits of effective support on 
children's holistic development 

¶ the potential consequences on children's 
holistic development of ineffective support. 

 

A1* 4.3 Analysis must demonstrate understanding of how 
partnership working can: 

¶ enhance childrenôs learning and 
development 

¶ value parents/carersô contributions. 
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Suggestions for the portfolio of evidence for unit 1 include:  
 

¶ written assignments, information leaflets for expectant mothers/carers of new 
born babies, academic posters identifying developmental stages, good 
practice manuals for early years practitioners, scenarios linked to supporting 
children's development across the age ranges. 

¶ activity plans can be used to evidence planning, leading and evaluating 
learning opportunities for children (4.1, 5.1, 4.2)  
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Unit 2: Childrenôs health and well-being 

Unit reference J/506/5385 Unit level 3 

Unit hours Guided learning 64 Non-guided learning 15 

Unit aim The aim of this unit is to provide learners with knowledge 
and understanding of childrenôs health and well-being from 
birth to seven years of age. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand childrenôs needs 
in relation to emotional well-
being. 

 

1.1. Explain the process of: 
 

¶ attachment 

¶ developing secure relationships. 

1.2. Summarise the role of the key person in 
promoting emotional well-being in relation to 
current frameworks. 

1.3. Analyse the impact of secure relationships 
on a childôs well-being. 

2. Understand the needs of 
children during transition and 
significant events. 

2.1. Identify transitions and significant events 
that a child may experience.  

2.2. Discuss potential effects of transition and 
significant events on a childôs life. 

2.3. Explain the role of the early years 
practitioner: 

 

¶ in preparing a child for a planned 
transition 

¶ in supporting the needs of children 
during transition and significant life 
events. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

3. Understand the physical care 
needs of children. 

3.1. Describe the physical needs of children. 

3.2. Explain the role of the early years 
practitioner during: 

 

¶ nappy changing 

¶ toilet training 

¶ washing and bath time 

¶ care of skin, teeth and hair 

¶ meal times. 

3.3. Explain the rest and sleep needs of: 
 

¶ a baby aged 6 weeks 

¶ a baby aged 7 months 

¶ a toddler aged 15 months 

¶ a child aged 2 and a half years 

¶ a child aged 4-5 years 

¶ a child aged 6-7 years. 

3.4. Explain safety precautions which minimise 
the risk of sudden infant death syndrome. 

4. Understand the impact of the 
early years environment on 
the health and well-being of 
children. 

4.1. Describe factors within the early years 
setting which may impact upon the health 
and well-being of children. 

4.2. Evaluate national and local initiatives which 
promote childrenôs health and well-being. 

4.3. Analyse the role of the early years 
practitioner in maintaining a healthy 
environment for children. 

4.4. Evaluate benefits of working in partnership 
with parents/carers in relation to childrenôs 
health and well-being. 



Unit 2: Childrenôs health and well-being 

 Version 16.1 41 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

5. Understand the nutritional 
needs of children. 

5.1. Explain the nutritional value of the main 
food groups. 

5.2. Identify the nutritional requirements of 
children aged: 

 

 

¶ 0-1 year 

¶ 1-2 years 

¶ 2-3 years 

¶ 3-5 years 

¶ 5-7 years. 

5.3. Explain the role of the early years 
practitioner in meeting childrenôs individual 
dietary requirements and encouraging 
healthy eating. 

6. Understand the impact of 
poor diet on childrenôs health 
and well-being. 

6.1. Explain the impacts of poor diet on 
childrenôs health and well-being in the: 

 

¶ short term 

¶ long term. 

7. Understand childrenôs need 
for exercise. 

7.1. Explain benefits of exercise for childrenôs 
health and well-being. 

7.2. Plan opportunities/activities for children to 
exercise. 
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Unit 2: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
Learning outcome 1 
 
Understand childrenôs needs in relation to emotional development. 
 
Assessment Criteria 
 
1.1. Explain the process of: 

¶ attachment 

¶ developing secure relationships. 

 

Learners must know about: 

¶ what attachment is 

¶ how attachment grows  

¶ the importance of attachment with regard to a childôs emotional development 

¶ factors impacting on attachment including reasons for separation between 
mother and baby following birth 

¶ implications for attachment in relation to the motherôs health, including post-
natal depression 

¶ interruptions to the attachment process 

¶ multiple attachment 

¶ theoretical perspectives which influence our knowledge and understanding of 
the emotional health of children. 

 
1.2. Summarise the role of the key person in promoting emotional well-being in 

relation to current frameworks. 
 

Learners must know about: 

¶ the role and responsibilities of the key person in early years settings with 
regard to: 

- working in partnership with parents/carers and other professionals 

- developing relationships with children 

- record keeping and profile assessment tracking 

- how the key person encourages and supports childrenôs emotional well-
being. 

 
1.3. Analyse the impact of secure relationships on a childôs well-being. 
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Learners must know about: 

¶ the impact of attachment on secure relationships 

¶ how children form relationships 

¶ the socialisation process 

¶ group learning 

¶ the role of the early years practitioner in encouraging secure relationships 

¶ emotional growth and how children manage their feelings, emotions and 
behaviour 

¶ factors affecting the growth and development of secure relationships 

¶ implications for emotional health and well-being if secure relationships are not 
experienced in the early years 

¶ multiple attachment. 

 
 

Learning outcome 2 
 
Understand the needs of children during transition and significant events. 
 
Assessment criteria 
 
2.1. Identify transitions and significant events that a child may experience. 
 

Learners must know about: 

¶ a range of transitions and significant events to include: 

- moving to school 

- starting and moving through day care 

- birth of a sibling 

- moving home 

- living outside of the home 

- family breakdown 

- loss of significant people 

- moving between settings and carers. 

 
2.2. Discuss potential effects of transition and significant events on a childôs life. 
 

Learners must know about: 

¶ ótransitionô and what is understood by this term 

¶ how transition can interrupt a childôs development with regard to emotional 
well-being 

¶ how the effects of transition can impact on other areas of development and 
learning. 
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2.3. Explain the role of the early years practitioner: 
 

¶ in preparing a child for a planned transition 

¶ in supporting the needs of children during transition and significant events. 

 
Learners must know about: 

¶ the role of the key person in relation to transition and significant events 

¶ ways to prepare children for planned transition and significant events 

¶ benefits of partnership working during transition and significant events 

¶ how to identify childrenôs needs during transition (what sign/behaviours to 
look for). 

¶ ways to support children during transition and significant events 

¶ implications for childrenôs emotional health if their needs are not met during 
transition and significant events. 

 
 
Learning outcome 3 
 
Understand the physical care needs of children. 
 
Assessment criteria 
 
3.1. Describe the physical needs of children. 
 

Learners must know about: 

¶ the importance and value of each of the areas below in relation to stage/age 
whilst recognising the individual needs of children: 

- rest and sleep 

- fresh air 

- food and water  

- protection from injury/illness 

- the rights of the child with regard to the United Nations Convention 
Human Rights. 

 
3.2. Explain the role of the early years practitioner during: 
 

¶ nappy changing 

¶ toilet training 

¶ washing and bath time 

¶ care of skin, teeth and hair 

¶ meal times. 
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Learners must know about: 

¶ the role of the early years practitioner during: 

- nappy changing routines 

- introducing toilet training 

- ways to encourage toilet training 

- washing and bath time routines 

- how to care for different skin types / conditions 

- growth and care of teeth 

- hair types and how to care for hair 

¶ individual care plans for children in relation to the above aspects in liaison 
with parents/carers and other professionals 

¶ benefits of working in partnership with parents/carers in relation to individual 
care plans. 

 

3.3. Explain the rest and sleep needs of: 
 

¶ a baby aged 6 weeks 

¶ a baby aged 7 months 

¶ a toddler aged 15 months 

¶ a child aged 2 and a half years 

¶ a child aged 4-5 years 

¶ a child aged 6-7 years. 

 

Learners must know about: 

¶ the ever-changing needs of children in relation to rest and sleep as they grow 
and develop 

¶ individual rest and sleep patterns 

¶ implications of interrupted sleep patterns or lack of sleep for children 

¶ changes to a childôs behaviour when tired 

¶ implications of interrupted sleep patterns or lack of sleep for children and 
parents/carers 

¶ sources of support for parents/carers in relation to a lack of sleep 

¶ encouraging órestfulô activities for children 

¶ bedtime routines 

¶ the importance of working in partnership with parents/carers in relation to 
sleep patterns and bed time routines 

¶ benefits of working in partnership with parents/carers in relation to individual 
care plans. 
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3.4. Explain safety precautions which minimise the risk of sudden infant death 
syndrome. 
 

Learners must know about: 

¶ research surrounding sudden infant death syndrome 

¶ how to reduce the risks of sudden infant death syndrome. 

 

 

Learning outcome 4 
 
Understand the impact of the early years environment on the health and well-
being of children. 
 
Assessment criteria 
 
4.1. Describe factors within the early years setting which may impact on the health 

and well-being of children. 
 

Learners must know about: 

¶ the importance of valuing individual children, parents and carers in a 
welcoming and nurturing environment 

¶ how to contribute to a welcoming and inviting environment for children, 
parents and carers 

¶ the impact of a positive environment for individual children, their 
parents/carers and early years practitioners 

¶ the impact of an environment that does not value individual children, their 
parents/carers and early years practitioners 

¶ ways to encourage family involvement in early years settings  

¶ benefits for a childôs learning and development of family involvement in early 
years settings 

¶ empowering children 

¶ promoting confidence, self-esteem and positive self-image 

¶ encouraging confidence and self-reliance  

¶ promoting resilience, value and self-worth 

¶ acknowledging children's preferences and interests. 

 
4.2. Evaluate national and local initiatives which promote children's health and well-

being. 
 

Learners must know about: 

¶ how to find out about national and local initiatives 

¶ the key issues included in national and local initiatives  

¶ benefits to children, parents/carers from national and local initiatives in 
relation to emotional well-being, physical care, nutrition and exercise 

¶ how the key issues could be implemented across early years settings to 
improve emotional well-being, physical care, nutrition and exercise. 
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4.3. Analyse the role of the early years practitioner in maintaining a healthy 
environment for children. 

 
Learners must know about: 

¶ effects on childrenôs health and well-being and the influential role of the early 
years practitioner in relation to: 

- partnership working with parents/carers 

- meeting individual physical care needs of children 

- promoting emotional well-being 

- promoting healthy eating 

- promoting exercise 

- inclusive practice. 

 
4.4. Evaluate benefits of working in partnership with parents/carers in relation to 
childrenôs health and well-being. 

 
Learners must know about: 

¶ the contributions that can be made to a childôs health and well-being by 
working in partnership with parents/carers 

¶ what information early years practitioners need to know about from 
parents/carers 

¶ implications of not working in partnership with parents/carers. 

 
 
Learning outcome 5 
 
Understand the nutritional needs of children. 
 
Assessment criteria 
 
5.1. Explain the nutritional value of the main food groups. 
 

Learners must know about: 

the main food groups, nutrients and vitamins and their role/function. 

 
5.2. Identify the nutritional requirements of children aged: 
 

¶ 0-1 year 

¶ 1-2 years 

¶ 2-3 years 

¶ 3-5 years 

¶ 5-7 years. 
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Learners must know about: 

¶ breast milk production 

¶ how breast feeding nourishes babies 

¶ factors affecting breast feeding 

¶ hygienic practice surrounding formula feeding 

¶ how to make up a formula feed 

¶ sterilisation processes for bottles and baby equipment 

¶ the weaning process and baby led weaning 

¶ portion sizes  

¶ menu planning for a well-balanced diet 

¶ learning opportunities derived from mealtimes 

¶ welfare requirements for food and drink in relation to current frameworks 

¶ benefits of working in partnership with parents/carers in relation to individual 
care plans. 

 
5.3. Explain the role of the early years practitioner in meeting childrenôs individual 

dietary requirements and encouraging healthy eating. 
 

Learners must know about: 

¶ medical factors affecting diet 

¶ allergies and intolerance 

¶ religious and cultural factors affecting diet 

¶ provision of alternative food for children following strict diets where one or 
more of the main food groups is affected 

¶ respecting choice and preference 

¶ benefits of working in partnership with parents/carers in relation to individual 
care plans 

¶ portion sizes 

¶ mealtime routines 

¶ strategies to encourage healthy eating: 

- how to present food in an appealing way 

- how to encourage children to make healthy food choices 

- how to encourage healthy eating with parents/carers 

- role modelling healthy eating 

- engaging children in healthy cooking activities 

- consistency. 
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Learning outcome 6 
 
Understand the impact of poor diet on childrenôs health and well-being 
 
Assessment criterion 
 
6.1. Explain the impacts of poor diet on childrenôs health and well-being in the: 
 

¶ short term 

¶ long term. 

 

Learners must know about: 

¶ what constitutes a poor diet 

¶ factors affecting appetite 

¶ changes to a childôs behaviour as a result of eating food lacking in nutrients, 
missing meals or being hungry 

¶ implications for future health of prolonged lack of nutrients 

¶ malnourishment and malnutrition. 

 
 
Learning outcome 7 
 
Understand childrenôs need for exercise. 
 
Assessment criteria 
 
7.1. Explain benefits of exercise for childrenôs health and well-being. 
 

Learners must know about: 

¶ benefits to heart and respiratory system 

¶ supporting physical development  

¶ how exercise stimulates appetite and aids digestion 

¶ how exercise promotes healthy sleep patterns and a natural sense of well-
being 

¶ how exercise can encourage social skills and enhance friendship groups  

¶ benefits of exercising outdoors 

¶ benefits of sharing good practice with parents/carers in exercise routines 

¶ benefits to childrenôs future health of encouraging exercise. 

 
7.2. Plan opportunities/activities for children to exercise. 
 

Learners must know: 

the role of the early years practitioner in relation to planning activities, experiences 
and opportunities in relation to childrenôs exercise. 

 



Unit 2: Childrenôs health and well-being 

 Version 16.1 50 

Unit 2: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 

 

D1 1.1 
1.2 

Explain the process of attachment in babies and young children and 
the role of the key person. 

D2  2.1 
2.2 

Identify transitions and significant events that a child may experience 
and discuss the potential effects of these on a child's life. 

D3 3.1 
3.2 

Describe how the early years practitioner meets the physical needs of 
children. 

D4 3.3 
3.4 

Explain the rest and sleep needs of children birth to seven years and 
explain how to maintain children's safety when resting and sleeping. 

D5 5.2 Identify the nutritional requirements of children birth to 7 years. 

C1 5.1 Explain the nutritional value of the main food groups. 

C2 5.3 
 

Explain the role of the early years practitioner in meeting childrenôs 
individual dietary requirements and strategies to encourage children to 
eat healthily. 

C3 4.1 Describe factors within the early years environment which may impact 
on the health and well-being of children. 

C4 2.3 Explain the role of the practitioner in preparing for and supporting 
children during transitions. 

C5 7.2 Plan opportunities/activities for children to exercise. 

B1 7.1 Explain benefits of exercise for childrenôs health and well-being. 

B2 6.1 Explain the impacts of poor diet on childrenôs health and well-being. 

B3 4.2 Evaluate national and local initiatives which promote childrenôs health 
and well-being. 

A1 1.3 Analyse the impact of secure relationships on children's well-being. 

A2 4.3 Analyse the role of the early years practitioner in maintaining a healthy 
environment for children. 

A*1 4.4 Evaluate the benefits of working in partnership with parents/carers in 
relation to childrenôs health and well-being. 
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Unit 2: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

 Evidence Record 

D1 1.1 
1.2 

Provide a clear explanation of the process of 
attachment and the role of the key person to show 
understanding of: 

¶ attachment theory and the development of 
secure relationships 

¶ the importance of attachment in relation to 
childrenôs emotional well-being 

¶ the role of the key person to work in 
partnership and develop relationships with 
children. 

 

D2 2.1 
2.2 

Provide a discussion of the potential effects of a 
range of transitions which must include the 
identification of: 

¶ planned and unplanned transitions 

¶ significant events a child may experience 

¶ potential effects of transitions and 
significant events on a childôs life. 

 

D3 3.1 
3.2 

An accurate explanation of the role of the early 
years practitioner in meeting the individual 
physical needs of children must be given and 
include childrenôs needs for: 

¶ rest and sleep 

¶ fresh air 

¶ food and water 

¶ nappy changing/toileting/toilet training 

¶ washing, bath time, care of skin teeth and 
hair 

¶ protection from injury and illness. 
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   Evidence Record 

D4 3.3 
3.4 

Provide an explanation of the rest and sleep 
needs of children from birth to seven years and 
consider childrenôs safety to include: 

¶ changing needs of children as they grow 

¶ implications of interrupted or lack of sleep 

¶ routines for rest and sleep 

¶ research in relation to safe sleeping 
routines to reduce the risk of SIDs. 

 

D5 5.2 Produce information that identifies the changing 
nutritional requirements of children birth to 7 years 
to include: 

¶ benefits of breast feeding 

¶ correct make-up of formula and safe 
practices (including sterilisation of 
equipment) 

¶ weaning process 

¶ the main food groups, nutrients and 
vitamins and their role in the body 

¶ menus to provide well balanced diet 

¶ food and drink requirements within current 
frameworks.  

 

C1 5.1 The explanation must show understanding of  

¶ the main food groups  

¶ the role and function of nutrients and 
vitamins. 

 

C2 5.3 
 

Explain the role of the early years practitioner to 
meet childrenôs individual dietary requirements 
and the use of strategies to encourage children to 
eat healthily, to include: 

¶ benefits of working in partnership with 
parents/carers to meet childrenôs dietary 
requirements 

¶ medical factors affecting diet; allergies, 
intolerances, religious and cultural 
preferences 

¶ a range of strategies to encourage children 
to make healthy choices. 
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   Evidence Record 

C3 4.1 Describe a range of different factors within the 
early years environment which may impact on the 
health and well-being of children to include: 

¶ welcoming environment 

¶ working in partnership 

¶ promoting children's confidence, self-
esteem, resilience 

¶ meeting children's individual needs 

¶ recognising children's preferences and 
interests. 

 

C4 2.3 Provide an explanation of the role of the 
practitioner in preparing for and supporting 
children during transitions to show understanding 
of:  

¶ meeting children's individual needs in 
relation to transitions and significant events 

¶ the role of the key person in supporting 
children and families 

¶ appropriate sharing of information 

¶ working in partnership with other 
professionals. 

 

C5 7.2 Plan opportunities/activities for children to exercise 
that accurately consider: 

¶ age appropriateness 

¶ the potential value and benefits for children 

¶ the role of the early years practitioner. 

 

B1 7.1 An explanation of benefits of exercise for 
childrenôs health and well-being must demonstrate 
clear understanding of benefits for: 

¶ the respiratory system 

¶ the digestive system 

¶ social development  

¶ physical development  

¶ a sense of well-being. 

 

B2 6.1 Provide an explanation of the impacts of poor diet 
on childrenôs health and well-being in the: 

¶ short term 

¶ long term. 
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   Evidence Record 

B3 4.2 The evaluation of national and local initiatives 
must show that the learner has: 

¶ explored key issues included in national 
and local initiatives 

¶ evaluated initiatives in terms of how they 
may/may not support children's emotional 
well-being, physical care, nutrition and 
exercise needs. 

 

A1 1.3 Analysis must examine the impact of secure 
relationships on children's well-being in relation to: 

¶ the impact of attachment 

¶ benefits of effective relationships with the 
key person for childrenôs emotional health 
and well-being 

¶ potential implications for child if secure 
relationships are not experienced in the 
early years. 

 

A2 4.3 The analysis of the role of the early years 
practitioner in maintaining a healthy environment 
for children should include: 

¶ partnership working with parents/carers 

¶ meeting children's individual needs 

¶ promoting physical and emotional well-
being 

¶ inclusive practice. 

 

A*1 4.4 Evaluation must give valid justifications of the 
requirements to work in partnership with 
parents/carers to support childrenôs health and 
well-being and include: 

¶ benefits of working in partnership / 
appropriate information sharing  

¶ implications of not working in partnership. 
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Suggestions for the portfolio of evidence for unit 2 include:  
 

¶ written assignments 

¶ information leaflets for parents/carers 

¶ academic posters identifying diet/nutrition/benefits of exercise 

¶ good practice manuals or guides for early years practitioners 

¶ scenarios linked to supporting children's health and well-being across the age 
ranges 

¶ reports on national and local initiatives 

¶ reflective accounts related to own practice in meeting children's individual 
needs 

¶ activity plans can be used to provide evidence of planning and evaluating 
opportunities/activities for children (4.3, 7.2).  
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Unit 3: Providing safe environments for children 

Unit reference L/506/5386 Unit level 3 

Unit hours Guided learning 26 Non-guided learning 8 

Unit aim The aim of this unit is to provide learners with knowledge and 
understanding of how to keep children safe in early years 
settings. 

 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand safeguarding. 1.1. Explain what is meant by ósafeguardingô 
children. 

1.2. Explain how safeguarding: 
 

¶ keeps children safe 

¶ values childrenôs needs 

¶ protects children. 

2. Understand how to safeguard 
children in relation to 
legislation, frameworks, 
policies and procedures. 

2.1. Identify current legislation and frameworks 
in relation to safeguarding. 

2.2. Describe the relationship between 
legislation, policy and procedure. 

2.3. Identify policies and procedures in relation 
to safeguarding. 

3. Understand child protection. 3.1. Explain the role of the early years 
practitioner in relation to safeguarding and 
protecting children. 

3.2. Describe signs, symptoms, indicators and 
behaviours that may cause concern relating 
to: 

 

¶ neglect 

¶ physical abuse 

¶ emotional abuse 

¶ sexual abuse 

¶ domestic abuse. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

3.3. Describe actions to take if harm or abuse is 
suspected and/or disclosed. 

3.4. Describe the lines of reporting and 
responsibility when harm or abuse is 
suspected or disclosed. 

3.5. Discuss the rights of children and 
parents/carers in situations where harm or 
abuse is suspected or disclosed. 

3.6. Explain the responsibilities of the early 
years practitioner in relation to 
whistleblowing. 

3.7. Explain the boundaries of confidentiality in 
relation to reporting and record-keeping. 

4. Understand the purpose of 
serious case reviews. 

4.1. Explain why serious case reviews are 
required. 

4.2. Analyse how serious case reviews inform 
practice. 

5. Understand the role and 
responsibilities of the early 
years practitioner when 
safeguarding children. 

5.1. Analyse the role and responsibilities of the 
early years practitioner when safeguarding 
children. 
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Unit 3: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
Learning outcome 1 
 
Understanding safeguarding. 
 
Assessment criteria 
 

1.1. Explain what is meant by ósafeguardingô children. 
 
Learners must know about: 

¶ how to keep children safe. 

 
1.2. Explain how safeguarding: 
 

¶ keeps children safe 

¶ values childrenôs needs 

¶ protects children. 

 
Learners must know about: 

¶ routine procedures to ensure children are kept safe in early years settings: 

- hazards in the indoor and outdoor environment 

- risk assessment 

- registration and collection times 

- security 

- supervision: ratios and responsibilities 

- arrangements for outings 

- how to provide challenging and risk-taking environments for children 

- care plans and routines 

- cleanliness and hygiene to include: 

o hand washing 

o food hygiene 

o dealing with spillages safely 

o safe disposal of waste 

o use of correct personal protective equipment. 

¶ common accidents such as bumps, grazes and nose bleeds 

¶ how to cope in emergency situations to include: 

- fire drills 

- security alerts 
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- serious injury or illness 

¶ record keeping and reporting procedures in relation to: 

- accidents 

- incidents 

- emergencies 

¶ valuing individual children: 

- equality, diversity and inclusive practice 

- how to create an inclusive environment for children 

- benefits of an inclusive environment for children 

- why diversity is to be embraced and valued 

¶ protecting children 

- how health and safety procedures keep children safe 

- the role of the early years practitioner in keeping children safe  

- welfare requirements of children. 

 
It is recommended that paediatric first aid and food safety qualifications are taken to 
complement knowledge and understanding of how to safeguard and promote the 
health, safety and welfare of children. 
 
 
Learning outcome 2 
 
Understand how to safeguard children in relation to legislation, frameworks, 
policies and procedures. 
 
Assessment criteria 
 
2.1. Identify current legislation and frameworks in relation to safeguarding. 
 

Learners must know about: 

¶ the legal requirements and guidance on health and safety, security, 
confidentiality of information, safeguarding and promoting the welfare of 
children 

¶ the role of the early years practitioner in relation to health and safety, security, 
confidentiality of information, safeguarding and promoting the welfare of 
children. 

 
2.1. Describe the relationship between legislation, policy and procedure. 
 

Learners must know about: 

¶ legislation: policy: procedure: how policies and procedures are informed by 
legal requirements 

¶ consequences of not adhering to policy and procedure for children and staff in 
relation to safeguarding and promoting the welfare of children. 
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2.3. Identify policies and procedures in relation to safeguarding. 
 

Learners must know about: 

¶ which policies are followed in early years settings to keep children safe. 

 
 
Learning outcomes 3 and 5 
 
Understand child protection. 
 
Understand the role and responsibilities of the early years practitioner when 
safeguarding children. 
 
Assessment criteria 
 
3.1. Explain the role of the early years practitioner in relation to safeguarding and 

protecting children. 
 

Learners must know: 

¶ how safeguarding relates to the role of the early years practitioner in relation 
care and health and safety needs in the early years setting, whilst child 
protection involves recognising when a child is in danger or at risk from abuse 
and how to act to protect them. 

 

3.2. Describe signs, symptoms, indicators and behaviours that may cause concern 
relating to: 

 

¶ neglect 

¶ physical abuse 

¶ emotional abuse 

¶ sexual abuse 

¶ domestic abuse. 

 
Learners must know about: 

¶ signs indicating that a child is in danger or at risk of abuse 

¶ each type of abuse 

¶ impact of abuse on a childôs holistic development. 

 
3.3. Describe actions to take if harm or abuse is suspected and/or disclosed (lends 

itself to holistic delivery/assessment with assessment criteria 3.4, 3.7 and 5.1). 
 

Learners must know about: 

¶ legal requirements and guidelines in relation to child protection 

¶ policies and procedures in the early years setting 

¶ how to protect self 

¶ support for self 

¶ consequences of not taking action if a child is in danger or at risk of abuse. 
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3.4. Describe the lines of reporting and responsibility when harm or abuse is 
suspected or disclosed 
 

Learners must know about: 

¶ how to maintain accurate and coherent records and reports in relation to 
suspected abuse in an early years setting 

¶ consequences of not reporting and recording information accurately and 
coherently 

¶ boundaries of role in relation to confidentiality and sharing information only 
when appropriate.  

 
3.5. Discuss the rights of children and parents/carers in situations where harm or 

abuse is suspected or disclosed. 
 

Learners must know about: 

¶ non-judgmental, professional conduct 

¶ partnership working 

¶ sources of support for children and their families. 

 
3.6. Explain the responsibilities of the early years practitioner in relation to 

whistleblowing. 
 
3.7. Explain the boundaries of confidentiality in relation to reporting and record-

keeping. 
 

Learners must know about: 

¶ whistleblowing and what it means in context of early years education and care 

¶ policies and procedures in relation to whistleblowing in an early years setting 
in order to appreciate the role of the early years practitioner in relation to 
reporting and record keeping 

 
 
Learning outcome 4 
 
Understand the purpose of serious case reviews. 
 
Assessment criteria 
 
4.1. Explain why serious case reviews are required, and 
 
4.2. Analyse how serious case reviews inform practice. 
 

Learners must know about: 

¶ what serious case reviews are through examples 

¶ the purpose of serious case reviews 

¶ the outcomes of serious case reviews and how they must inform practice in 
early years setting. 
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Learning outcome 5 
 
Understand the role and responsibilities of the early years practitioner when 
safeguarding children. 
 
Assessment Criterion 
 
5.1. Analyse the role and responsibilities of the early years practitioner when 

safeguarding children. 
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Unit 3: Assessment grading criteria 
 

The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 
 

D1 1.1 Explain what is meant by ósafeguardingô children. 

D2 1.2 Explain how safeguarding supports childrenôs safety and individual 
needs. 

D3 2.3 Identify policies and procedures in relation to safeguarding. 

D4 3.2 Describe indicators of abuse. 

C1 2.1 
2.2 

Discuss how legislation informs safeguarding policies and procedures 
in early years settings. 

C2 3.7 Explain the boundaries of confidentiality in relation to reporting and 
record-keeping. 

C3 3.3 
3.4 

Describe the actions to take, the lines of reporting and the practitionerôs 
responsibilities when harm or abuse is suspected or disclosed. 

B1 3.1 Explain the role of the early years practitioner in relation to 
safeguarding and protecting children. 

B2 3.6 Discuss the responsibilities of the early years practitioner in relation to 
whistleblowing. 

B3 3.5 Discuss the rights of children and parents/carers in situations where 
harm or abuse is suspected or disclosed. 

A1 4.1 
4.2 

Analyse the importance of serious case reviews in informing future 
practice in relation to safeguarding. 

A1* 5.1 Analyse the role and responsibilities of the early years practitioner 
when safeguarding children. 
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Unit 3: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

 Evidence Record 

D1 1.1 Provide information that explains safeguarding to 

¶ show accurate understanding of the 

meaning of safeguarding 

¶ relate safeguarding to working with 

children. 

 

D2 1.2 Provide an explanation that includes information 
that explains how safeguarding can  

¶ keep children safe 

¶ meet childrenôs individual needs 

¶ protect children. 

 

D3 2.3 Knowledge of the policies and procedures 

followed in early years settings to keep children 

safe must be shown accurately 

 

D4 3.2 For each type of abuse a correct description of the 
signs and behaviours must be given  

neglect 

physical abuse 

emotional abuse 

sexual abuse 

domestic abuse. 

 

C1 2.1 
2.2 

Provide a discussion to show how legislation and 
statutory requirements relating to safeguarding 
inform safeguarding policies and procedures. 
An example of relevant legislation should be given 
to show the relationship to policy and procedure. 
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   Evidence Record 

C2 3.7 An accurate explanation of the responsibilities of 
the early years practitioner to maintain 
confidentiality must be given in relation to; 

¶ recording and reporting in line with setting 
policies and procedures 

¶ appropriate sharing of confidential 
information 

¶ the boundaries of the practitionerôs role. 

 

C3 3.3 
3.4 

Provide information in relation to child protection 
that describes accurately the actions to take and 
the lines of reporting and the responsibilities of 
the practitioner 

¶ when a child discloses abuse 

¶ abuse or harm of a child is suspected. 

 

B1 3.1 A detailed explanation must include the role of the 
early years practitioner in relation to safeguarding 
and must include 

¶ care, health and safety needs of children in 
the early years setting 

¶ recognition of when a child is in danger or 
at risk 

¶ how to act to protect children. 

 

B2 3.6 Discussion must include: 

¶ understanding of the requirement to follow 

setting whistleblowing procedures  

¶ the legal protection in place to support 

whistleblowers. 

 

B3 3.5 The rights of children and parents/carers in 
situations where harm or abuse is suspected or 
disclosed must include in-depth discussion related 
to: 

¶ working in partnership 

¶ confidentiality 

¶ non-judgemental conduct 

¶ support for children and families. 

 

A1 4.1 
4.2 

Provide an analysis that gives reasons why 
serious case reviews play an important role in 
safeguarding children. 
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   Evidence Record 

A1* 5.1 Provide a detailed analysis of the role and 
responsibilities of practitioners when safeguarding 
children to include: 

¶ understanding of statutory guidance in 
relation to safeguarding 

¶ following setting policies and procedures 

¶ maintaining own safety and the safety of 
others 

¶ the consequences of non-adherence to 
professional responsibility. 

 

 

 
Suggestions for the portfolio of evidence for unit 3 include:  
 
written assignments, information leaflets for new practitioners/parents, academic 
posters identifying legislation/information, scenarios related to effective practice e.g. 
whistle blowing/recording and reporting 

 

Where cases of actual abuse highlighted in the media are used, learners 
should be reminded that the focus of the assessment should remain on the 
criteria being addressed rather than the specific details of the cases being 
considered. 
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Unit 4: Child health  

Unit reference Y/506/5388 Unit level 3 

Unit hours Guided 
learning 

53 Non-guided learning 15 

Unit aim The aim of this unit is to provide learners with knowledge 
and understanding of child health. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand common 
childhood illnesses. 

1.1. Describe signs and symptoms of common 
childhood illnesses. 

1.2. Identify treatments for common childhood 
illnesses. 

1.3. Identify exclusion periods for common 
childhood illnesses. 

2. Know how to recognise ill 
health in children. 

2.1. Describe the signs and symptoms of ill 
health in children. 

2.2. Give examples of when medical intervention 
is necessary. 

3. Understand legal 
requirements for reporting 
notifiable diseases, injury and 
fatality. 

3.1. Identify notifiable diseases. 

3.2. Describe the process for reporting notifiable 
diseases, injury and fatality. 

4. Understand care routines 
when a child is ill. 

4.1. Explain the needs of a child who is ill in 
relation to: 

 

¶ food and drink 

¶ personal care 

¶ rest and sleep 

¶ emotional well-being 

¶ dignity and respect 

¶ observation and monitoring. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

4.2. Describe procedures for: 
 

¶ storage of medication 

¶ administration of medication 

¶ reporting and record keeping with regard 
to medication. 

4.3. Discuss policy and procedure in relation to 
the role of the early years practitioner when 
a child becomes ill in an early years setting. 

5. Understand childhood 
immunisation. 

5.1. Explain reasons for immunisation. 

5.2. Identify the immunisation schedule. 

5.3. Discuss reasons why some children are not 
immunised. 

6. Understand the role of the 
early years practitioner when 
supporting children who are 
chronically ill. 

6.1. Describe the responsibilities of the early 
years practitioner when supporting a child 
who has a chronic health condition in 
relation to: 

 

¶ training and development needs 

¶ partnership working 

¶ inclusive practice 

¶ safe working practice 

¶ meeting the needs of the child 

¶ support for self. 

6.2. Summarise potential effects of ill health of 
children on the family. 

7. Understand how to support 
children for hospital 
admission. 

7.1. Describe how the early years practitioner 
supports a child to prepare for a planned 
hospital stay. 

7.2. Discuss the role of play therapy in hospital 
in supporting childrenôs recovery. 

8. Understand the role of the 
early years practitioner in 
relation to health promotion. 

8.1. Evaluate the role of the early years 
practitioner in relation to health promotion. 
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Unit 4: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
 
Learning Outcome 1 
 
Understand common childhood illnesses. 
 
1.1. Describe signs and symptoms of common childhood illnesses. 
 
1.2. Identify treatments for common childhood illnesses. 
 
1.3. Identify exclusion periods for common childhood illnesses. 

 
Learning outcome 2 
 
Know how to recognise ill health in children. 
 
2.1. Describe the signs and symptoms of ill health in children. 
 
2.2. Give examples of when medical intervention is necessary. 
 
Learning outcome 3 
 
Understand legal requirements for reporting notifiable diseases, injury and 
fatality. 
 
Assessment criteria 
 
3.1. Identify notifiable diseases. 
 
3.2. Describe the process for reporting notifiable diseases, injury and fatality. 
 

Learners must know about: 

¶ reporting and recording including legal responsibilities of notification. 

 
 
Learning outcome 4 
 
Understand care routines when a child is ill. 
 
Assessment criteria 
 
 
4.1. Explain the needs of a child who is ill in relation to: 
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¶ food and drink 

¶ personal care 

¶ rest and sleep 

¶ emotional well-being 

¶ dignity and respect 

¶ observation and monitoring. 

 
4.2. Describe procedures for: 
 

¶ storage of medication  

¶ administration of medication 

¶ reporting and record keeping with regard to medication. 

 
4.3. Discuss policy and procedure in relation to the role of the early years practitioner 

when a child becomes ill in an early years setting. 
 

Learners must know about: 

¶ common childhood illnesses; their signs and symptoms and how to treat them 

¶ consequences of not treating children, i.e. secondary infection/complications 

¶ signs of ill health in children 

¶ how to reduce temperature  

¶ monitoring and record keeping in relation to health 

¶ personal care routines 

¶ general cleanliness and hygiene 

¶ respect and dignity 

¶ regression 

¶ when to seek medical support 

¶ procedures for storing medication 

¶ procedures for administering medication 

¶ reporting and record keeping in relation to administration of medication 

¶ consequences of not keeping coherent and accurate records 

¶ procedures for caring for a child who becomes ill in an early years setting 

¶ basic first aid (a paediatric first aid qualification is recommended 
 

Learning outcome 5 

 

Understand childhood immunisation. 

 

Assessment criteria 

 

5.1. Explain reasons for immunisation. 

 

5.2. Identify the immunisation schedule. 
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5.3. Discuss reasons why some children are not immunised. 

 

Learners must know about: 

¶ how immunisation works 

¶ health benefits of immunisation 

¶ the immunisation schedule  

¶ reasons why some children do not receive immunisations. 

 

 

Learning outcome 6 

 

Understand the role of the early years practitioner when supporting children 
who are chronically ill. 

 

Assessment criteria 

 
6.1. Describe the responsibilities of the early years practitioner when supporting a 

child who has a chronic health condition in relation to: 
 

¶ training and development needs 

¶ partnership working 

¶ inclusive practice 

¶ safe working practice 

¶ meeting the needs of the child 

¶ support for self. 

 

6.2. Summarise potential effects of ill health of children on the family. 
 

Learners must know about: 

¶ chronic and acute health conditions  

¶ continuous professional development and training needs in relation to caring 
for children with chronic illness 

¶ how and why partnership working enables care 

¶ the importance of providing an inclusive environment 

¶ supporting teaching and learning for a child requiring long periods away from 
school  

¶ the effects on the family of caring for a child with a chronic health condition. 
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Learning outcome 7 
 
Understand how to support children for hospital admission. 
 
Assessment criteria 
 
7.1. Describe how the early years practitioner supports a child to prepare for a 

planned hospital stay. 
 
7.2. Discuss the role of play therapy in hospital in supporting childrenôs recovery. 
 

Learners must know about: 

¶ how a child may feel before a planned hospital admission 

¶ how the early years practitioner can help to prepare the child through 
partnership working and experiences in an early years setting 

¶ emotional support for the child. 

 

 

Learning outcome 8 
 
Understand the role of the early years practitioner in relation to health 
promotion. 
 
Assessment criterion 

 

8.1. Evaluate the role of the early years practitioner in relation to health promotion. 

 

Learners must know about: 

¶ the meaning of health promotion 

¶ the work of the World Health Organisation 

¶ activities and experiences to promote health and healthy lifestyles 

¶ partnership working with parents/carers to promote health. 
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Unit 4: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 
 

D1 1.1 
1.2 

Identify five (5) different common childhood illnesses and describe 
signs and symptoms of each illness.  

D2  1.3 Identify exclusion periods for common childhood illnesses. 

D3 1.2 Identify treatments for common childhood illnesses. 

D4 3.1 Identify notifiable diseases. 

D5 3.2 Describe the processes for reporting notifiable diseases, injury and 
fatality. 

C1 5.1 
5.2 

Identify the immunisation schedule and give reasons why children are 
immunised. 

C2 5.3 Discuss reasons why some children are not immunised. 

C3 2.1 
2.2 

Describe signs and symptoms of ill health in children and give 
examples of when medical intervention is necessary. 

C4 4.1 Explain the needs of a child who is ill. 

C5 4.2 Describe the procedures for storing, administering and reporting with 
regard to medication. 

B1 4.3 Discuss policy and procedure in relation to the role of the early years 
practitioner when a child becomes ill in an early years setting. 

B2 7.1 Describe how the early years practitioner supports a child to prepare 
for a planned hospital stay. 

B3 7.2 Discuss the role of play therapy in supporting children's recovery. 

A1 6.1 Describe the responsibilities of the early years practitioner when 
supporting a child who has a chronic health condition. 

A2 6.2 Analyse the potential effects of ill health of children on the family. 

A1* 8.1 Evaluate the role of the early years practitioner in relation to health 
promotion. 
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Unit 4: Assessment of learning 
 

 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   
Evidence Record 

D1 
1.1 

2.1  

Identify five (5) different common childhood 
illnesses. 
Provide an accurate description of the signs and 
symptoms of each illness. 

 

D2 1.3 
Identify accurately recommended periods for 
exclusion from settings for common childhood 
infectious illnesses. 

 

D3 1.2 

Identify treatments for common childhood illnesses: 

¶ Refer to common childhood illnesses 
identified in 1.1. 

 

D4 3.1 
Identify accurately a range of diseases which must 
be notified to authorities in line with current 
requirements. 

 

D5 3.2 

Give a description of the processes for reporting 
notifiable diseases, injury and fatality: 

¶ in line with setting policies and procedures 

¶ to meet legal requirements and 
responsibilities. 

 

C1 
5.1 

5.2 

Identify accurately the immunisation schedule, 
giving reasons for immunisation which may 
include: 

¶ how immunisation works 

¶ the advantages of immunisation. 
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   Evidence Record 

C2 5.3 
In the discussion provide a range of different 
reasons why children are not immunised. 

 

C3 
2.1 

2.2 

The description must show:  

¶ accurate awareness of the general signs 
and symptoms of illness in babies and 
children 

¶ knowledge of when to seek medical 
intervention. 

 

C4 4.1 
The explanation must show understanding of the 
range of care needs of a child who is ill. 

 

C5 4.2 

A description of the procedures for dealing with 
medication within the setting must include: 

¶ storage of medication 

¶ administration of medication 

¶ reporting and record keeping with regard to 
medication. 

 

B1 4.3 Provide a discussion which accurately reflects 
policy and procedure in relation to the role of the 
early years practitioner when a child becomes ill in 
an early years setting to include: 

¶ actions of the practitioner to meet the 
child's needs 

¶ reporting and record keeping procedures 

¶ notifying parents/carers 

¶ seeking medical attention for the child if 
required. 

 

B2 7.1 A detailed description to show how the early years 
practitioner supports a child to prepare for a 
planned hospital stay which must include: 

¶ emotional support 

¶ preparation activities 

¶ partnership working. 
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   Evidence Record 

B3 7.2 The discussion should demonstrate the therapeutic 
role of play in supporting children's recovery which 
may include: 

¶ how play therapy is used within hospitals. 

 

A1 6.1 A detailed description of the responsibilities of the 
early years practitioner when supporting a child 
who has a chronic health condition should include: 

¶ training and development needs 

¶ partnership working 

¶ inclusive practice 

¶ support for self. 

 

A2 6.2 Analyse the potential effects of ill health of children 
on parents/carers and siblings by considering and 
summarising a range family-centred issues. 

 

A1* 8.1 Include within the evaluation of the role of the early 
years practitioner in relation to health promotion: 

¶ an understanding of the meaning of health 
promotion 

¶ activities and experiences which may be 
within the role of the early years practitioner 
to promote health and healthy lifestyles 

¶ partnership working with parents/carers to 
promote health. 
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Suggestions for the portfolio of evidence for unit 4 include:  
 

¶ an information booklet for practitioners/parents carers related to 
illness/signs/symptoms/and actions to take in relation to illness/disease 

¶ academic posters or Individual presentations suitable to be shown to 
parents/practitioners 

¶ a leaflet/information poster for children/parents related to a hospital stay 
(information should reflect whether it is written for children or adults) 

¶ a scenario related to a new setting and the requirement to write a set of 
detailed procedures in relation to storage of medication, administering and 
reporting medication; a child becoming ill in the setting and reporting of 
notifiable diseases 

¶ written assignments related to play therapy and supporting children 

¶ report style evaluation related to the role of the practitioner in relation to 
health promotion.
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Unit 5: Play and learning 

Unit reference Y/506/5391 Unit level 3 

Unit hours Guided learning 52 Non-guided learning 17 

Unit aim The aim of this unit is to provide learners with knowledge and 
understanding of play and learning. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand the role of play. 
 

1.1. Explain the innate drive for children to play. 

1.2. Describe the role of play in supporting all 
childrenôs learning and development. 

1.3. Analyse the impact of play deprivation on 
childrenôs learning and development. 

2. Understand childrenôs rights 
in relation to play. 

2.1. Identify childrenôs rights in relation to play. 

2.2. Explain how early years settings support 
childrenôs rights to play. 

3. Understand theoretical 
approaches to play and 
learning. 

3.1. Discuss how theoretical perspectives on 
play and learning inform practice. 

3.2. Discuss how philosophical approaches on 
play and learning inform practice. 

4. Understand play at different 
stages of childrenôs 
development. 

4.1. Discuss how childrenôs play needs and 
preferences change in relation to their stage 
of development. 

4.2. Discuss benefits to childrenôs learning and 
development of involving others in childrenôs 
play. 

5. Understand types of play for 
children. 

5.1. Explain: 
 

¶ child-initiated play 

¶ adult-led play.  
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

5.2. Describe characteristics and benefits of: 
 

¶ physical play 

¶ creative play 

¶ imaginative play 

¶ sensory play 

¶ heuristic play. 

5.3. Evaluate resources for: 
 

¶ physical play 

¶ creative play 

¶ imaginative play 

¶ sensory play 

¶ heuristic play. 

6. Understand the 
characteristics of an enabling 
play environment. 

6.1. Explain the characteristics of an enabling: 
 

¶ indoor play environment 

¶ outdoor play environment. 

7. Understand inclusive play 
practice. 

7.1. Discuss inclusive play practice in relation to 
current frameworks. 

7.2. Describe how play supports the interests 
and abilities of children. 

8. Understand how the early 
years practitioner supports 
childrenôs socialisation and 
behaviour within play 
environments. 

8.1. Analyse the role of the early years 
practitioner in supporting childrenôs 
socialisation within play environments. 

8.2. Evaluate strategies to support children to 
manage their own behaviour. 

9. Understand current 
frameworks in relation to play 
and learning. 

9.1. Discuss current frameworks in relation to 
play and learning. 
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Unit 5: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
Learning outcome 1 
 
Understand the role of play. 
 
Assessment criteria 
 
1.1. Explain the innate drive for children to play. 
 
1.2. Describe the role of play in supporting all childrenôs learning and development. 
 
1.3. Analyse the impact of play deprivation on childrenôs learning and development 
 

Learners must know about: 

¶ childrenôs natural curiosity to discover and explore 

¶ how play stimulates and motivates learning and development 

¶ how learning and development can be affected by a lack of stimulation and 
play deprivation. 

 
 
Learning outcome 2 
 
Understand childrenôs rights in relation to play. 
 
Assessment criteria 
 
2.1. Identify childrenôs rights in relation to play. 

 
2.2. Explain how early years settings support childrenôs rights to play. 
 

Learners must know about: 

¶ the United Nations Convention for the Rights of the Child: childrenôs right to 
play 

¶ current early years frameworks 

¶ play provision in early years settings. 
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Learning outcome 3 
 
Understand theoretical approaches to play and learning. 
 
Assessment criteria 
 
3.1. Discuss how theoretical perspectives on play and learning inform practice. 
 
3.2. Discuss how philosophical approaches on play and learning inform practice. 
 

Learners must know about: 

¶ traditional and modern approaches to how children play and learn 

¶ philosophical approaches: the contributions of early years pioneers 

¶ the impact theory has had on practice in early years settings. 

 
 
Learning outcome 4 
 
Understand play at different stages of childrenôs development. 
 
Assessment criteria 

 

4.1. Discuss how childrenôs play needs and preferences change in relation to their 
stage of development. 

 

Learners must know about: 

¶ how to meet childrenôs ever changing needs 

¶ how interests change over time 

¶ how a childôs experiences and circumstances impact on play needs. 

 

4.2. Discuss benefits to childrenôs learning and development of involving others in 
childrenôs play. 

 
Learners must know about: 

¶ reasons for valuing parents/carers contributions 

¶ reasons for partnership working with other professionals 

¶ ways to encourage parents/carers engagement and active participation in 
their childôs learning and development. 
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Learning outcome 5 
 
Understand types of play for children. 
 
Assessment criteria 
 
5.1. Explain: 
 

¶ child-initiated play 

¶ adult-led play. 

 
Learners must know about 

¶ child-initiated play, encouraging freely chosen activities and free flow 
opportunities 

¶ adult-led play 

¶ the need for a balance between child-initiated play and adult-led play. 

 
5.2. Describe characteristics and benefits of: 

 

¶ physical play 

¶ creative play 

¶ imaginative play 

¶ sensory play 

¶ heuristic play. 

 
5.3. Evaluate resources for: 
 

¶ physical play 

¶ creative play 

¶ imaginative play 

¶ sensory play 

¶ heuristic play. 

 
Learners must know about: 

¶ different types of play 

¶ materials and resources for different types of play. 
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Learning outcome 6 
 
Understand the characteristics of an enabling play environment. 
 
Assessment criteria 
 
6.1 Explain the characteristics of an enabling: 
 

¶ indoor play environment 

¶ outdoor play environment. 

 
Learners must know about: 

¶ how to provide a stimulating, safe and secure enabling indoor environment 
promoting confidence and independence 

¶ benefits of outdoor play 

¶ how to provide a stimulating, challenging and risk taking enabling outdoor 
environment 

¶ current research in relation to outdoor play. 

 
 
Learning outcome 7 
 
Understand inclusive play practice. 
 
Assessment criteria 
 
7.1. Discuss inclusive play practice in relation to current frameworks. 

 
Learners must know about: 

¶ inclusive practice 

¶ the requirements of current frameworks in relation to inclusion 

¶ how to provide an inclusive environment. 

 
7.2. Describe how play supports the interest and abilities of children. 

 
Learners must know about: 

¶ how play can be used to build on a childôs interests in order to stimulate and 
motivate. 
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Learning outcome 8 
 
Understand how the early years practitioner supports childrenôs socialisation 
and behaviour within play environments. 
 
Assessment criteria 
 
8.1. Analyse the role of the early years practitioner in supporting childrenôs 

socialisation within play environments. 
 

Learners must know about: 

¶ socialisation 

¶ how to encourage socialisation 

¶ when to intervene to support socialisation 

¶ how to encourage group learning 

¶ sustained shared thinking. 

 
8.2. Evaluate strategies to support children to manage their own behaviour. 
 

Learners must know about: 

¶ strategies to support children to manage their own behaviour 

¶ expectations in relation to age/stage/personal circumstance of child. 

 
 

Learning outcome 9 
 
Understand current frameworks in relation to play and learning. 
 
Assessment criterion 
 
9.1. Discuss current frameworks in relation to play and learning. 
 

Learners must know about: 
 

¶ requirements of current frameworks 

¶ how play is embedded across current frameworks to stimulate learning. 
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Unit 5: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 

 

D1 1.2 
7.2 

Describe the role of play in supporting all childrenôs learning and 
development. 

D2 5.1 
1.1 

Explain: 

¶ child-centred play 

¶ adult-led play 

¶ the innate drive for children to play. 

D3 5.2 Describe characteristics and benefits of types of play. 

D4 2.1 Identify childrenôs rights in relation to play. 

D5 6.1 Explain the characteristics of an enabling environment for children.  

C1 3.1 Discuss how theoretical perspectives on play and learning can impact 
on practice within early years settings. 

C2 3.2 Discuss how philosophical approaches on play and learning inform 
practice within early years settings. 

C3 4.1 Discuss potential changes in childrenôs play needs and preferences in 
relation to their stages of development. 

C4 5.3 Evaluate resources for types of play. 

C5 4.2 Discuss benefits to childrenôs learning and development of involving 
others in childrenôs play. 

B1 2.2 Explain how early years settings meet childrenôs rights to play. 

B2 7.1 
9.1 

Discuss how current frameworks support the provision of play and 
learning for all children. 

B3 8.1 
 

Analyse the role of the practitioner in supporting childrenôs 
socialisation within play environments. 

A1 8.2 Evaluate strategies to support children to manage their own 
behaviour. 

A*1 1.3 Analyse the impact of play deprivation on childrenôs learning and 
development.                                               
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Unit 5: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.2 

7.2 

Describe the role of play in supporting all childrenôs 
learning and development including: 

¶ childrenôs natural curiosity to discover and 
explore 

¶ how play stimulates and motivates learning 
and development 

¶ the importance of including childrenôs 
interests in play provision. 

 

D2 5.1 

1.1 

Give an explanation of: 

¶ child-centred play 

¶ adult-led play 

¶ the innate drive for children to play. 

 

D3 5.2 Describe accurately the characteristics and 
benefits of three (3) of these types of play: 

¶ physical play 

¶ creative play 

¶ imaginative play 

¶ sensory play 

¶ heuristic play. 

 

D4 2.1 Identify childrenôs rights in relation to play in 
relation to: 

¶ the UN Convention on the Rights of the 
Child 

¶ current early years frameworks. 
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   Evidence Record 

D5 6.1 Explain the characteristics of an enabling 
environment for children which must include the 
indoor and outdoor environment, to show: 

¶ how to provide stimulating, safe and secure 
enabling environments  

¶ the ways to promote children's confidence 
and independence 

¶ the benefits of outdoor play 

¶ how to provide a stimulating, challenging 
and risk taking enabling outdoor 
environment 

¶ understanding of current research in 
relation to outdoor play. 

 

C1 3.1 Provide a discussion of the theoretical perspectives 
on play and learning which inform current early 
years practice to include: 

¶ traditional and modern approaches to how 
children play and learn. 

 

C2 3.2 Provide a discussion to show how philosophical 
approaches on play and learning inform practice 
within early years settings to include: 

¶ the contributions of early years pioneers. 

 

C3 4.1 Provide a discussion of how childrenôs play needs 
and preferences change in relation to their stages 
of development including how: 

¶ childrenôs experiences and circumstances 
impact on play needs and preferences. 

 

C4 5.3 Evaluate suitable resources for the provision the 
three (3) types of play described in D3. 
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   Evidence Record 

C5 4.2 A discussion of the benefits to childrenôs learning 
and development of involving others in childrenôs 
play which must include: 

¶ reasons for valuing the contributions of 
others 

¶ reasons to work in partnership 

¶ encouraging the engagement and 
participation of others. 

 

B1 2.2 An explanation of how early years settings meet 
childrenôs rights to play which may include: 

¶ working within current frameworks 

¶ provision for play made within the setting. 

 

B2 7.1 

9.1 

A detailed discussion should show how current 
frameworks support the provision of play and 
learning for all children including: 

¶ requirements of current frameworks in 
relation to inclusion in play 

¶ play as a means to stimulate learning 

¶ provision of an inclusive environment. 

 

B3 8.1 An analysis of the role of the practitioner in 
supporting childrenôs socialisation within play 
environments should include: 

¶ ways to encourage socialisation and group 
learning 

¶ understanding when to intervene to support 
socialisation 

¶ sustained shared thinking. 

 

A1 8.2 Evaluation should consider, from more than one 
perspective, the strategies to support children to 
manage their own behaviour in relation to the age, 
stage and circumstance of the individual child. 

 



Unit 5: Play and learning 

 Version 16.1 92 

 

   Evidence Record 

A1* 1.3 Provide an in-depth analysis of the impact of play 
deprivation on childrenôs learning and development 
to show: 

¶ how learning can be affected by a lack of 
stimulation 

¶ the potential consequences of play 
deprivation on learning and development. 

 

 

 
Suggestions for the portfolio of evidence for unit 5 include:  
 

¶ written assignments, presentations 

¶ booklets for parents/carers detailing characteristics of enabling environment  

¶ report style assignments (this may be an ideal way to provide evidence of 
evaluation of resources) 

¶ information leaflets for new practitioners, academic posters explaining 
play/changes in play needs, good practice manuals for early years 
practitioners in relation to supporting children's play  

¶ scenarios linked to supporting children to manage their behaviour. 
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Unit 6: Understanding childrenôs additional needs 

Unit reference H/506/5393 Unit level 3 

Unit hours Guided 
learning 

25 Non-guided learning 9 

Unit aim The aim of this unit is to provide learners with the 
knowledge and understanding of how to meet childrenôs 
additional needs. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand biological and 
environmental factors which may result 
in children needing additional support. 

 

1.1. Define the terms: 
 

¶ biological 

¶ environmental 

1.2. Analyse the impact of biological 
factors on childrenôs 
development. 

1.3. Analyse the impact of 
environmental factors on 
childrenôs development. 

1.4. Describe factors which affect 
childrenôs development in the: 

 

¶ short term 

¶ long term. 

2. Understand inclusive practice. 2.1. Identify current legislation in 
relation to inclusive practice. 

2.2. Describe what is meant by: 
 

¶ equality 

¶ diversity 

¶ inclusion 

¶ discrimination. 

2.3. Explain types of discrimination. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

2.4. Discuss potential effects of 
discrimination on children. 

3. Understand how personal experiences, 
values and beliefs impact on the role of 
the early years practitioner when 
meeting childrenôs additional needs. 

3.1. Analyse how personal 
experiences, values and beliefs 
impact on the professional 
practice of the early years 
practitioner. 

4. Understand the role of early intervention. 4.1. Describe the importance of early 
intervention when meeting 
childrenôs additional needs. 

4.2. Explain strategies for early 
intervention. 

4.3. Evaluate benefits of working in 
partnership with others to meet 
childrenôs additional needs. 

5. Understand the early years practitionerôs 
need for professional and personal 
support when working with children with 
additional needs. 

5.1. Reflect on the early years 
practitionerôs need for 
professional and personal 
support when working with 
children with additional needs. 
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Unit 6: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be referred to 
during delivery. 
 
The information follows the learning outcomes and assessment criteria within the unit, 
signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
 
Learning outcome 1 
 
Understand biological and environmental factors which may result in children 
needing additional support. 
 
Assessment criteria 
 
1.1. Define the terms: 
 

¶ biological 

¶ environmental. 

 
1.2. Analyse the impact of biological factors on childrenôs development. 
 
1.3. Analyse the impact of environmental factors on childrenôs development. 
 

Learners must know about: 

¶ biological factors which may result in children having additional needs: introducing 
congenital conditions including hereditary conditions and chromosomal defect 

¶ factors during or after birth leading to additional need 

¶ environmental factors which may result in children having additional needs including 
health related factors, life style choices and social disadvantage 

¶ how biological and environmental factors impact on development 

 
1.4. Describe factors which affect childrenôs development in the: 
 

¶ short term 

¶ long term. 

 
Learners must know about: 

¶ acute illness that may result in temporary additional need including emotional and 
social impact of illness on a childôs ability to learn 

¶ injury that may result in temporary additional need 

¶ characteristics of common conditions and impairments in children including asthma, 
autism, cerebral palsy, diabetes, dyslexia, dyspraxia and sensory impairment 

¶ the effects of loss and separation, abuse and/or deprivation and social disadvantage 

¶ cultural and social influences on the care and education of children with additional 
needs. 
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Learning outcome 2 
 
Understand inclusive practice. 
 
Assessment criteria 
 
2.1. Identify current legislation in relation to inclusive practice. 
 

Learners must know about: 

¶ legal requirements, guidelines and frameworks which inform policy and procedure in 
early years settings. 

 
2.2. Describe what is meant by: 
 

¶ equality 

¶ diversity 

¶ inclusion 

¶ discrimination. 

 
Learners must know about 

¶ each of the above and be able to offer descriptions by example 

¶ stereotyping and labelling 

¶ sensitive, non-judgmental approaches when caring for children with additional needs. 

 
2.3. Explain types of discrimination. 

 
2.4. Discuss potential effects of discrimination on children. 

 
Learners must know about: 

¶ different types of discrimination including: 

- race 

- culture 

- gender 

- social class 

¶ why discrimination may occur 

¶ the potential effects of discrimination on children in the short and long term 

¶ the role of the early year practitioner when challenging discrimination in relation to 
policy and procedure in early years settings 
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Learning outcome 3 
 

Understand how personal experiences, values and beliefs impact on the role of the 
early years practitioner when meeting childrenôs additional needs. 

 
Assessment criterion 

 
3.1. Analyse how personal experiences, values and beliefs impact on the professional 

practice of the early years practitioner. 
 

Learners must know about: 

¶ how attitudes, perceptions and beliefs impact on work with children with additional 
needs 

¶ professional practice in line with policy and procedures. 

 
 

Learning outcome 4 
 

Understand the role of early intervention. 
 

Assessment criteria 
 

4.1. Describe the importance of early intervention when meeting childrenôs additional needs. 
 

Learners must know about: 

How early intervention: 

¶ enhances children's development 

¶ supports children's self-esteem and emotional well-being 

¶ supports working in partnership  

¶ supports families. 

 
4.2. Explain strategies for early intervention. 

 
4.3. Evaluate benefits of working in partnership with others to meet childrenôs additional 

needs. 
 

Learners must know about: 

¶ how the early years practitioner recognises potential additional need in children 

¶ sources of support 

¶ action to take in line with policy and procedures 

¶ accurate and coherent record keeping and reporting including observation and 
tracking progress/assessment 

¶ benefits of working in partnership with parents/carers and others 

¶ how to establish and maintain partnerships with parents/carers who may find it 
difficult accepting an óadditional needô 

¶ benefits to the child of establishing and maintaining partnerships with parent/carers 

¶ how to create an inclusive environment in relation to early years frameworks to 
enable the child 

¶ expert knowledge 
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¶ consistent approach 

¶ support structures. 

 
 
Learning outcome 5 
 
Understand the early years practitionerôs need for professional and personal support 
when working with children with additional needs. 
 
Assessment criterion 
 
5.1. Reflect on the early years practitionerôs need for professional and personal support 

when working with children with additional needs. 
 

Learners must know about: 

¶ the demands of meeting the needs of individual children with additional need 

¶ the need for professional support 

¶ sources of support 

¶ coping strategies. 
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Unit 6: Assessment grading criteria 
 

The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher grade 
may not be awarded before a lower grade has been achieved, although component 
criteria of a higher grade may have been achieved. 

 

D1  1.1 In relation to factors affecting development, define the terms:  

¶ biological 

¶ environmental. 

D2  2.2 In relation to inclusive practice, describe what is meant by: 

¶ equality 

¶ diversity 

¶ inclusion 

¶ discrimination. 

D3 2.3 Explain types of discrimination. 

D4 2.4 Discuss potential effects of discrimination on children. 

D5 2.1 Identify current legislation in relation to inclusive practice. 

C1 1.4 Describe factors which affect childrenôs development in the short term 
and long term. 

C2 4.1 Describe the importance of early intervention when meeting childrenôs 
additional needs. 

C3 4.2 Explain strategies for early intervention for a child with additional 
needs. 

B1 3.1 Analyse how personal experiences, values and beliefs impact on the 
professional practice of the early years practitioner. 

B2 5.1 Reflect on the early years practitionerôs need for professional and 
personal support when working with children with additional needs. 

A1 4.3 Evaluate benefits of working in partnership with others to meet 
childrenôs additional needs. 

A1* 1.2 
1.3 

Analyse the impact of biological and environmental factors on 
childrenôs development. 
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Unit 6: Assessment of learning 
 

Assessment of learning 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 

 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1 In relation to factors affecting development 
accurately define the terms:  

¶ biological  

¶ environmental. 

 

D2 2.2 Accurately describe what is meant by: 

¶ equality 

¶ diversity 

¶ inclusion 

¶ discrimination. 

An example must be given for each description.  

 

D3 2.3 Give explanations of each type of discrimination to 
show an accurate understanding of each type:  

¶ race 

¶ culture 

¶ gender 

¶ social class. 

 

D4 2.4 Provide a discussion to show understanding of the 
potential effects of discrimination on children in 
the: 

¶ short term 

¶ long term. 
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   Evidence Record 

D5 2.1 Identify current legislation which informs policy 
and procedure relating to inclusive practice in 
early years settings including: 

¶ legal requirements/legislation  

¶ guidelines and frameworks. 

 

C1 1.4 Describe factors which affect childrenôs 
development in the short term and long term which 
must include: 

¶ temporary additional needs 

¶ common conditions and impairments 

¶ emotional and social factors 

¶ cultural and social influences. 

 

C2 4.1 The description of the importance of early 
intervention for children must include: 

¶ enhance children's development 

¶ supporting children's self-esteem and 
emotional well-being 

¶ working in partnership  

¶ supporting families. 

 

C3 4.2 Explanation of strategies for early intervention for 
a child with additional needs should include: 

¶ recognising potential additional need in 
children 

¶ identifying sources of support 

¶ partnership working with other 
professionals/specialists 

¶ accurate observation, recording, reporting 
and tracking progress/assessment 

¶ maintaining partnerships with 
parents/carers who find it difficult to accept 
óadditional needô. 
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   Evidence Record 

B1 3.1 Analysis of how personal experiences, values and 
beliefs impact on professional practice should 
consider: 

¶ how attitudes, perceptions and beliefs may 
impact on work with children with additional 
needs 

¶ professional practice in line with policy and 
procedures. 

 

B2 5.1 A reflection in-depth on the early years 
practitionerôs need for professional and personal 
support when working with children with additional 
needs should include consideration of: 

¶ the demands on self of meeting the needs 
of individual children 

¶ sources of professional support 

¶ coping strategies. 

 

A1 4.3 Evaluation of the benefits of working in partnership 
with others must include more than one 
perspective in relation to: 

¶ expert knowledge 

¶ consistent approach 

¶ support for child / families / practitioners. 

 

A1* 1.2 

1.3 

A detailed analysis of the impact of biological and 
environmental factors on childrenôs development 
should include: 

¶ congenital conditions including hereditary 
conditions and chromosomal defect 

¶ factors during or after birth leading to 
additional need 

¶ health related factors  

¶ life style choices  

¶ social disadvantage. 
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Suggestions for the portfolio of evidence for unit 6 include: 
 

¶ academic posters defining factors affecting development/describing inclusive practice 

¶ information for new practitioners (e.g. explaining types of discrimination and the 
potential effects on children) 

¶ leaflet giving relevant information in relation to legislation 

¶ good practice manuals 

¶ written assignments, presentations, learner media presentations, report style 
assignments. 
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Unit 7: Observation, assessment and planning 

Unit reference M/506/5395 Unit level 3 

Unit hours Guided learning 81 Non-guided learning 18 

Unit aim The aim of this unit is to provide learners with knowledge and 
understanding of observation, assessment and planning. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand the observation, 
assessment and planning 
cycle.  

1.1. Explain how observations are used: 
 

¶ to plan for individual childrenôs needs 

¶ for early intervention 

¶ to review the environment 

¶ during transition 

¶ when working in partnership. 

1.2. Discuss the observation, assessment and 
planning cycle. 

2. Understand professional 
practice in relation to the 
observation of children. 

2.1. Discuss the need for confidentiality and 
objectivity during the observation process. 

2.2. Explain reasons for maintaining accurate 
and coherent records and reports. 

2.3. Identify factors to consider when observing 
children. 

2.4. Evaluate the need for objectivity when 
observing children. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

3. Understand observation 
methods in relation to current 
frameworks. 

3.1. Explain observation and planning 
requirements in relation to current 
frameworks. 

3.2. Evaluate observation methods: 
 

¶ media/photographic/video/audio 
recorders 

¶ snap shot/post-it 

¶ narrative/written record  

¶ check lists 

¶ event sample 

¶ time sample 

¶ sociogram 

¶ target child 

¶ child tracker / movement record 

¶ use of the above methods within 
Longitudinal Study. 

4. Understand child-centred 
planning. 

4.1. Analyse how child-centred planning meets 
individual needs of children. 

4.2. Discuss ways of identifying childrenôs 
individual needs and interests to support 
effective planning. 

4.3. Explain how working with other 
professionals, parents and carers supports 
child-centred planning. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

5. Understand the role of 
assessment in the 
observation assessment 
cycle. 

5.1. Evaluate the role of the observation, 
assessment and planning cycle to shape 
activities, opportunities and experiences in 
an early years setting. 

5.2. Evaluate benefits of undertaking a 
Longitudinal Study for: 

 

¶ the child 

¶ early years practitioners 

¶ other professionals. 

5.3. Discuss how tracking children's progress 
can enhance learning. 

6. Understand the skills required 
by the early years practitioner 
when observing children. 

6.1. Describe the professional skills required 
when observing children. 
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Unit 7: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
 
Learning outcome 1 
 
Understand the observation, assessment and planning cycle. 
 
Assessment criteria 
 
1.1. Explain how observations are used: 
 

¶ to plan for individual childrenôs needs 

¶ for early intervention 

¶ to review the environment 

¶ during transition 

¶ when working in partnership. 

 
1.2. Discuss the observation, assessment and planning cycle. 

 
Learners must know about: 

¶ why early years practitioners must have the knowledge, understanding and 
skills of observation 

¶ how observations can be used to identify and monitor recognised individual 
need 

¶ how observations can inform the layout and provision within early years 
settings 

¶ how observations can support development, learning and progress 

¶ how observational records can support working in partnership 

¶ the relationship between observation, assessment and planning. 

 
 
Learning outcome 2 
 
Understand professional practice in relation to the observation of children. 
 
Assessment criteria 
 
2.1. Discuss the need for confidentiality and objectivity during the observation 
process. 
 
2.2. Explain reasons for maintaining accurate and coherent records and reports. 
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2.3. Identify factors to consider when observing children. 
 

Learners must know about: 

¶ hunger/tiredness 

¶ changes to the settings usual routine 

¶ distractions within the environment, e.g. noise or temperature 

¶ well-being of the child(ren) or observer. 

 

2.4. Evaluate the need for objectivity when observing children. 
 

Learners must know about: 

¶ what observing objectively means in terms of recording just what is seen and 
not what we think we have seen 

¶ what it means to observe subjectively and the problems that may arise when 
observations are subjective 

¶ how the identity of the child is protected and why this is essential  

¶ observation sharing and reasons for this 

¶ how observations are stored 

¶ reasons for maintaining confidentiality 

¶ appropriate sharing of information 

¶ accuracy of information. 

 
Learning outcome 3 
 
Understand observation methods in relation to current frameworks. 
 
Assessment criteria 
 
3.1. Explain observation and planning requirements in relation to current frameworks. 
 

Learners must know about: 

¶ observation requirements with regard to current frameworks 

¶ ways to record observations in relation to current frameworks 

¶ ways to assess childrenôs progress as a result of observation. 
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3.2. Evaluate observation methods: 
 

¶ media/photographic/video/audio recorders 

¶ snap shot/post-it 

¶ narrative/written record  

¶ check lists 

¶ event sample 

¶ time sample 

¶ sociogram 

¶ target child 

¶ child tracker / movement record 

¶ use of the above methods within Longitudinal Study. 

 
Learners must know about: 

¶ a range of different recording methods for observation 

¶ reasons for selecting different observation methods according to situation. 

 

 

Learning outcome 4 

 

Understand child-centred planning. 

 

Assessment planning 

 

4.1. Analyse how child-centred planning meets individual needs of children. 
 

4.2. Discuss ways of identifying childrenôs individual needs and interests to support 
effective planning. 

 

4.3. Explain how working with other professionals, parents and carers supports child-
centred planning. 

 

Learners must know about: 

¶ why early years practitioners plan 

¶ how planning contributes to a quality environment for children 

¶ different planning for children including children with additional needs 

¶ how early years practitioners plan with others  

¶ the definition and value of child-centred planning 

¶ planning as a tool to support childrenôs progress 

¶ using observation and records to gather information regarding the needs, 
interests and developmental stage of the individual child. 
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Learning outcome 5 
 
Understand the role of assessment in the observation assessment cycle 
 
Assessment criteria 
 
5.1. Evaluate the role of the observation assessment and planning cycle to shape 

activities, opportunities and experiences in an early years setting. 
 

Learners must know about: 

¶ how the óobservation cycleô or óplanning cycleô work and the relationship 
between observation, assessment and planning. 

 
5.2. Evaluate benefits of undertaking a Longitudinal Study for: 
 

¶ the child 

¶ early years practitioners 

¶ other professionals. 

 
Learners must know about: 

¶ what is a Longitudinal Study 

¶ the purpose of undertaking a Longitudinal Study for child, parent/carer. 

 
5.3. Discuss how tracking childrenôs progress can enhance learning. 

 
Learners must know about: 

¶ reasons for tracking 

¶ how to track childrenôs progress 

¶ how tracking can help to encourage work in partnership with parents/carers 

¶ how tracking can support childrenôs learning and development. 

 
 
Learning outcome 6 
 
Understand the skills required by the early years practitioner when observing 
children. 
 
Assessment criterion 
 
6.1. Describe the professional skills required when observing children. 
 

Learners must know about: 

¶ the skills required by early years practitioners to effectively observe, assess 
and use the planning cycle to inform child-centred practice. 
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Unit 7: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 
 

D1 1.1 Explain the use of observation of children 0-5 years. 

D2 2.2 Explain reasons for maintaining accurate and coherent records and 
reports. 

D3 2.3 Identify factors to consider when observing children. 

D4 3.1 Explain observation and planning requirements in relation to current 
frameworks. 

D5 6.1 Describe the professional skills required when observing children. 

C1 2.1 Discuss the need for confidentiality during the observation process. 

C2 1.2 Discuss the observation assessment and planning cycle. 

C3 4.2 Discuss ways of identifying childrenôs individual needs and interests to 
support effective planning. 

C4 3.2 Evaluate observation methods. 

B1 5.3 Discuss how tracking children's progress can enhance learning. 

B2 4.3 Explain how working with other professionals, parents and carers 
supports child-centred planning. 

B3 2.4 Evaluate the need for objectivity when observing children. 

A1 4.1 Analyse how child-centred planning meets individual needs of children.  

A2 5.2 Evaluate the benefits of undertaking a Longitudinal Study. 

A1* 5.1 Evaluate the role of the observation assessment and planning cycle to 
shape activities, opportunities and experiences in an early years 
setting.  
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Unit 7: Assessment of Learning 
 

To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1 Explanation of the use of observations of children 
must include a range of relevant reasons to show 
understanding of how and why observations are 
used. 

 

D2 2.2 Reasons for maintaining accurate and coherent 
records must include an explanation of : 

¶ clarity of information to inform others 

¶ legal requirements 

¶ support for informed decisions/future 
planning. 

 

D3 2.3 Factors identified for consideration when 
undertaking observation of children should 
include: 

¶ hunger/tiredness 

¶ changes to usual routine 

¶ unfamiliar adults within the environment 

¶ distractions within the environment 

¶ health of child/observer. 

 

D4 3.1 Explanation must include current framework 
requirements in relation to: 

¶ ways to record observations 

¶ ways observations support assessment of 
childrenôs progress. 
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   Evidence Record 

D5 6.1 Description must relate to the relevant 
professional skills required when observing 
children in order to: 

¶ observe and assess effectively 

¶ use the planning cycle to inform child-
centred practice. 

 

C1 2.1 Discussion of the need for confidentiality must 
include: 

¶ valid reasons for maintaining confidentiality  

¶ appropriate sharing of information gained 
from observations 

¶ safe storage of observations/information. 

 

C2 1.2 Discussion should be detailed to show 
understanding of the observation assessment and 
planning cycle and the relationship between 
observation, assessment and planning. 

 

C3 4.2 Discussion must include ways to gather 
information about childrenôs individual needs, 
interests and stage of learning and development to 
support planning including  

¶ through observation 

¶ discussion with other professionals, 
parents/carers. 

 

C4 3.2 Evaluation must include relevant and current 
observation methods and reference to their use 
within longitudinal study. 

 

B1 5.3 The discussion of how tracking children's progress 
can enhance learning may include: 

¶ valid reasons for tracking 

¶ identifying areas for potential learning and 
development. 

 



Unit 7: Observation, assessment and planning 

 Version 16.1 115 

 

   Evidence Record 

B2 4.3 Provide a detailed explanation of how working with 
other professionals, parents and carers supports 
child-centred planning which may include: 

¶ sharing knowledge 

¶ discussing progression 

¶ identifying skills/interests 

¶ identifying needs. 

 

B3 2.4 Evaluation of the need for objectivity when 
observing children should include: 

¶ avoiding bias/objective observation 

¶ accuracy of assessment and recording. 

 

A1 4.1 Analysis of how child-centred planning meets 
individual needs of children must show: 

¶ understanding of child-centred planning 

¶ planning as a tool to support children's 
progression 

¶ the necessity of using information relating 
childrenôs individual needs, interests and 
stage of learning and development to 
inform child-centred planning. 

 

A2 5.2 Provide a detailed evaluation to show different 
perspectives on the benefits of undertaking a 
Longitudinal Study for: 

¶ the child 

¶ early years practitioners 

¶ other professionals. 

 

A1* 5.1 Evaluation must consider a range of perspectives 
on the role of the observation, assessment and 
planning cycle to shape activities, opportunities 
and experiences in an early years setting. 
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Suggestions for the portfolio of evidence for unit 7 include: 

¶ academic posters defining factors affecting development/describing inclusive 
practice 

¶ information for new practitioners (e.g. explaining types of discrimination and 
the potential effects on children) 

¶ leaflet giving relevant information in relation to legislation, good practice 
manuals 

¶ written assignments, presentations, learner media presentations, report style 
assignments  

¶ scenarios related to meeting individual needs through child-centred planning 
(e.g. a child new to the setting, a child requiring a special diet, a child with 
ongoing medical condition, a child with developmental delay /additional 
needs)  

¶ activity plans 

¶ observations of children 

¶ a Longitudinal Study.  
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Unit 8: Professional Practice Portfolio 1  

Unit reference R/506/5387 Unit level 3 

Unit hours Guided learning 84 Non-guided learning 10 

Unit aim The aim of this unit is to provide learners with knowledge, 
understanding and skills required to work with children. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand the role of the 
early years practitioner in 
relation to provision for 
cognitive development for 
children from birth to 7 years. 

1.1. Identify resources for children in relation to 
supporting cognitive development. 

1.2. Explain the role of cognition in a childôs 
learning. 

1.3. Reflect on strategies to promote cognition. 

2. Understand the role of the 
early years practitioner in 
relation to provision for 
speech, language and 
communication development 
for children from birth to 7 
years. 

2.1. Identify resources for children in relation to 
supporting speech, language and 
communication development. 

2.2. Explain the role of speech, language and 
communication in a childôs learning. 

2.3. Reflect on strategies to promote speech, 
language and communication. 

3. Understand the role of the 
early years practitioner in 
relation to provision for 
physical development for 
children from birth to 7 years. 

3.1. Identify resources for children in relation to 
supporting physical development. 

3.2. Explain the role of physical development in 
a childôs learning. 

3.3. Reflect on strategies to promote physical 
development. 

4. Understand the role of the 
early years practitioner in 
relation to provision for 
personal, social and 
emotional development for 
children from birth to 7 years. 

4.1. Identify resources for children in relation to 
supporting personal, social and emotional 
development. 

4.2. Explain the role of personal, social and 
emotional development in a childôs learning. 

4.3. Reflect on strategies to promote personal, 
social and emotional development. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

5. Understand holistic child 
development. 

5.1. Describe how areas of development are 
interdependent. 

6. Understand the role of the 
early years practitioner in 
relation to the health and well-
being requirements of current 
frameworks. 

6.1. Summarise the role of the early years 
practitioner in relation to meeting the 
requirements for children of current 
frameworks with regard to: 

 

¶ food and nutrition 

¶ physical exercise 

¶ outdoor play provision 

¶ emotional well-being 

¶ inclusion. 

6.2. Discuss resilience in relation to a childôs 
emotional well-being. 

6.3. Evaluate provision for health and well-being 
for children in early years settings during 
transitions. 

6.4. Describe strategies to support children to 
manage their own behaviour. 

7. Understand how to keep 
children safe in an early years 
setting. 

7.1. Explain ways the early years practitioner 
maintains a healthy and safe environment in 
relation to the current framework. 

7.2. Summarise safeguarding and welfare 
requirements in relation to the current 
framework. 

7.3. Reflect on the role of the early years 
practitioner in relation to infection control 
measures. 

7.4. Explain record keeping and reporting in 
relation to keeping children safe. 

7.5. Evaluate partnership working in relation to 
child protection. 

8. Understand enabling play 
environments. 

8.1. Summarise how theoretical perspectives 
and philosophical approaches influence 
practice in the early years. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

8.2. Describe play provision to meet the areas of 
learning and development across the 
current framework. 

9. Understand observation, 
assessment and planning. 

9.1. Explain how observations support child-
centred planning. 

9.2. Discuss ways observations can be used to: 
 

¶ identify additional need 

¶ build on interest  

¶ encourage partnership working with 
parents/carers. 
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Unit 8: Professional Practice Portfolio 1 
Competency-Based Learning Outcomes 
 
Learners will complete a range of practical skills/competencies as indicated in this portfolio. 

 

Facilitate the cognitive development of children from 
birth to 5 years 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

A. Be able to facilitate 
the development of 
cognition in children.  

A.1. Create an environment 
which facilitates 
cognitive development 
of children in own 
setting. 

  

A.2. Analyse the use of 
technology in supporting 
the development of 
cognition in children.  

  

B. Be able to implement 
a learning experience 
which supports the 
development of 
sustained shared 
thinking in children 
from birth to 5 years.  

B.1. Plan a learning 
experience which 
supports the 
development of 
sustained shared 
thinking in children 
aged: 

¶ 0-1 year 11 months 

¶ 2-2 years 11 months 

¶ 3-5 years. 

  

B.2. Lead a learning 
experience which 
supports the 
development of 
sustained shared 
thinking in children 
aged: 

¶ 0-1 year 11 months 

¶ 2-2 years 11 months 

¶ 3-5 years. 
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Develop the speech, language and communication 
of children from birth to 5 years 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

C. Be able to create a 
language-rich 
environment to 
develop the speech, 
language and 
communication of 
children in own 
setting. 

C.1. Create a language-rich 
environment which 
develops the speech, 
language and 
communication of 
children in own setting. 

  

D. Be able to implement 
opportunities which 
support the 
development of 
speech, language and 
communication of 
children from birth to 5 
years.  

D.1. Use strategies to plan 
an activity which 
supports the 
development of speech, 
language and 
communication of 
children aged:  

 

¶ 0-1 year 11 months 

¶ 2-2 years 11 months 

¶ 3-5 years. 

  

D.2. Lead an activity which 
supports the 
development of speech, 
language and 
communication of 
children aged: 

 

¶ 0-1 year 11 months 

¶ 2-2 years 11 months 

¶ 3-5 years. 

  

D.3. Reflect on own role in 
relation to the provision 
for supporting speech, 
language and 
communication 
development in own 
setting. 
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Promote the physical development of children from 
birth to 5 years 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

E. Be able to promote 
physical development. 

E.1. Create an environment 
which promotes physical 
development in own 
setting. 

  

F. Be able to implement 
opportunities which 
promote the physical 
development of 
children from birth to 5 
years. 

F.1. Plan an opportunity 
which promotes the 
physical development of 
children aged: 

 

¶ 0-1 year 11 months 

¶ 2-2 years 11 months 

¶ 3-5 years. 

  

F.2. Lead an opportunity 
which promotes physical 
development for children 
aged: 

 

¶ 0-1 year 11 months 

¶ 2-2 years 11 months 

¶ 3-5 years. 

  

F.3. Reflect on own role in 
relation to the provision 
for promoting physical 
development in own 
setting. 
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Promote the personal, social and emotional 
development of children from birth to 5 years 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

G. Be able to promote 
the personal, social 
and emotional 
development of 
children from birth to 5 
years. 

  

G.1. Create an environment 
which promotes the 
personal, social and 
emotional development 
of children in own 
setting. 

  

G.2. Plan an opportunity 
which promotes the 
personal, social and 
emotional development 
of children aged: 

 

¶ 0-1 year 11 months 

¶ 2-2 years 11 months 

¶ 3-5 years. 

  

G.3. Lead an opportunity 
which promotes the 
personal, social and 
emotional development 
of children aged: 

 

¶ 0-1 year 11 months 

¶ 2-2 years 11 months 

¶ 3-5 years. 

  

G.4. Describe the benefits to 
childrenôs holistic 
learning and 
development when 
promoting personal, 
social and emotional 
development. 

  

G.5. Reflect on own role in 
relation to the provision 
for promoting the 
personal, social and 
emotional development 
of children in own 
setting. 
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 Promote healthy eating Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

H. Be able to support 
healthy eating in own 
setting. 

H.1. Plan an activity to 
support healthy eating in 
own setting. 

  

H.2. Implement an activity to 
support healthy eating in 
own setting. 

  

H.3. Reflect on own role 
when supporting healthy 
eating in own setting. 

  

H.4. Make recommendations 
for healthy eating in own 
setting. 

  

 
 

 

Promote opportunities for exercise Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

I. Be able to support 
childrenôs activity in an 
outdoor space. 

I.1. Plan an experience 
which supports 
childrenôs activity in an 
outdoor space. 

  

I.2. Lead an experience 
which supports 
childrenôs activity in an 
outdoor space. 

  

I.3. Reflect on an experience 
which supports 
childrenôs activity in an 
outdoor space. 

  

I.4. Make recommendations 
for the outdoor provision 
for own setting. 
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Contribute to a healthy environment for young 
children 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

J. Be able to support 
children in personal 
care routines. 

J.1. Support children in 
personal care routines in 
relation to: 

 

¶ toileting 

¶ washing and/or bath 
time 

¶ skin, teeth and hair 

¶ meal times 

¶ resting and/or 
sleeping. 

  

 
 

Promote children's emotional well-being Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

K. Be able to promote 
the emotional well-
being of children in 
own setting. 

K.1. Identify the needs of 
children in own setting in 
relation to emotional 
well-being.  

  

K.2. Work with children in a 
way that: 

 

¶ supports 
independence 

¶ builds resilience and 
perseverance 

¶ builds confidence 

¶ supports self-reliance 

¶ equips children to 
protect themselves 

¶ builds relationships 
between children. 

 

 

 

K.3. Contribute to the well-
being of children during 
transitions. 
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Promote children's emotional well-being Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

K.4. Plan an activity to 
promote emotional well-
being in own setting. 

  

K.5. Lead an activity to 
promote emotional well-
being in own setting. 

  

K.6. Reflect on own role 
when promoting 
emotional well-being in 
own setting in line with 
current framework 
requirements. 
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Contribute to a healthy and safe environment for 
young children 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

L. Be able to follow 
organisational policy 
and procedures in 
relation to keeping 
children safe. 

L.1. Identify policies that 
keep children safe in an 
early years setting. 

  

L.2. Follow procedures in 
relation to: 

 

¶ registration  

¶ collection 

¶ food and drink 
provision 

¶ security 

¶ bullying 

¶ e-safety 

¶ confidential record 
keeping 

¶ ratios and 
supervision 

¶ moving and handling. 

  

L.3. Explain action to take in 
response to: 

 

¶ a child who is unwell  

¶ a missing child  

¶ injury 

¶ accident 

¶ emergency 

¶ fire drill 

¶ evacuation 
procedures. 

  



Unit 8: Professional Practice Portfolio 1 

 Version 16.1 128 

Contribute to a healthy and safe environment for 
young children 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

M. Be able to use 
hygienic practice to 
minimise the spread of 
infection. 

M.1. Use hygienic practice in 
relation to:  

 

¶ hand washing 

¶ food hygiene 

¶ dealing with spillages 
safely 

¶ safe disposal of 
waste 

¶ using correct 
personal protective 
equipment. 

  

N. Be able to manage 
risk within an 
environment which 
provides challenge for 
children. 

N.1. Explain why it is 
important to take a 
balanced approach to 
risk management.  

  

N.2. Support children in own 
setting to manage risk.  

  

N.3. Carry out risk 
assessment within own 
setting. 

  

N.4. Describe how health 
and safety risk 
assessments are 
monitored and reviewed. 
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Contribute to an inclusive environment Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

O. Be able to use 
information, advice 
and support to 
promote equality, 
diversity and inclusion. 

O.1. Reflect on ways 
information, advice and 
support about equality, 
diversity and inclusion 
can be used to inform 
practice. 

  

P. Be able to work in 
ways which support 
equality, diversity and 
inclusive practice. 

P.1. Interact with children in 
a way that values them 
and meets their 
individual needs. 

  

 
 

Plan, lead and review play opportunities which 
support childrenôs learning and development in 
relation to current frameworks  

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

Q. Be able to facilitate 
play opportunities with 
children.  

Q.1. Create a plan which 
includes a balance of 
child-initiated and adult-
led play opportunities 
for: 

 

¶ physical play 

¶ creative play 

¶ imaginative play 

¶ sensory play 

¶ heuristic play. 

  

Q.2. Differentiate planned 
play opportunities to 
meet the individual 
needs of the children in 
own setting in relation to 
current frameworks. 

  

Q.3. Support childrenôs 
participation in a 
planned play 
opportunity. 
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Plan, lead and review play opportunities which 
support childrenôs learning and development in 
relation to current frameworks  

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

Q.4. Explain how play 
opportunities should 
provide a balance 
between child-initiated 
and adult-led play.  

  

Q.5. Evaluate how a planned 
play opportunity meets 
the play, learning and 
developmental needs of 
children in relation to 
current framework 
requirements. 

  

Q.6. Reflect on how a 
planned play opportunity 
relates to current 
frameworks. 

  

Q.7. Analyse own role in 
relation to planned play 
opportunities. 

  

Q.8. Make recommendations 
for the next stage of 
childrenôs learning and 
development in relation 
to planned play 
opportunities. 
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Contribute to enabling environments Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

R. Be able to support 
childrenôs behaviour 
and socialisation 
within play 
environments. 

R.1. Model positive 
behaviour. 

  

R.2. Plan an environment 
which supports 
childrenôs socialisation 
and group learning. 

  

R.3. Use strategies when 
supporting children to 
manage their own 
behaviour. 

  

S. Be able to provide 
enabling play 
environments. 

S.1. Plan an enabling play 
environment: 

 

¶ indoors 

¶ outdoors. 

  

S.2.Evaluate enabling play 
environments in own 
setting. 
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Support children with additional needs Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

T. Be able to meet the 
additional needs of 
children. 

 

T.1. Identify the 
individual needs of 
children in own 
setting. 

  

T.2. Plan activities in 
partnership with 
others to meet 
childrenôs additional 
needs. 

  

T.3. Work in partnership 
with others to 
provide activities to 
meet childrenôs 
additional needs 

  

T.4. Work with 
parents/carers in a 
way which 
encourages them to 
take an active role in 
their childôs play, 
learning and 
development. 

  

T.5. Reflect on own 
practice in meeting 
childrenôs additional 
needs. 
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1 

Use observation, assessment and planning to 
promote the development of children from birth to 5 
years 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

U. Be able to carry out 
observations in own 
setting in line with 
current frameworks 

U.1. Observe in line with 
current frameworks: 

 

¶ an individual child 

¶ a group of children 

¶ indoor provision 

¶ outdoor provision. 

 

 

 

U.2. Reflect on outcomes of 
observations carried out 
in own setting in relation 
to:  

 

¶ an individual child 

¶ a group of children 

¶ indoor provision 

¶ outdoor provision. 

  

U.3. Discuss childrenôs 
progress with: 

 

¶ key person 

¶ colleague 

¶ parents/carers. 

  

U.4. Work with others to plan 
next steps in relation to 
the needs, stages of 
development and 
interests of: 

 

¶ an individual child 

¶ a group of children. 

 

 

 

U.5. Reflect on own role in 
meeting the needs, 
stages of development 
and interests of children 
in own setting. 
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Record-keeping and reporting Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

V. Be able to maintain 
accurate and coherent 
records in line with 
organisational 
requirements. 

V.1. Explain confidentiality in 
relation to record-
keeping and reporting. 

  

V.2. Explain organisational 
requirements in relation 
to completing records to 
include: 

 

¶ health, safety and 
security 

¶ accidents 

¶ incident 

¶ daily registers 

¶ medication 

¶ special dietary 
requirements  

¶ planning 

¶ observation and 
assessment.  
 

  

 



Unit 8: Professional Practice Portfolio 1  

 Version 16.1 135 

 

Learner declaration of authenticity: 
I declare that the work presented for this unit is entirely my own work. 
 
Learner signature:                                        Date: 

 

Assessor sign off of completed unit: Unit 8: Skills 
I confirm that the learner has met the requirements for all assessment criteria 
demonstrating skills for this unit. 
 
Assessor name: 
 
Signature:                                             Date: 

 

Assessment of Unit 8: 
Assessment grading criteria (pages 141-142) must also be completed in relation to 
the knowledge assessment criteria for this unit. The assessment of learning for the 
knowledge within this unit can be found on pages 143-145. 
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Unit 8: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery. 
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
 
Learning outcome 1 
 
Understand the role of the early years practitioner in relation to provision for 
cognitive development for children from birth to 7 years. 
 
Assessment criteria 
 
1.1. Identify resources for children in relation to supporting cognitive development. 
 
1.2. Explain the role of cognition in a childôs learning. 
 
1.3. Reflect on strategies to promote cognition. 
 

Learners must know about: 

¶ main milestones in cognitive development from birth to seven years of age 

¶ a range of resources to encourage cognitive development 

¶ strategies used to encourage cognitive development in children from birth to 
seven years  

¶ how cognitive development contributes to holistic learning and development. 

 
 
Learning outcome 2 
 
Understand the role of the early years practitioner in relation to provision for 
speech, language and communication development for children from birth to 7 
years. 
 
Assessment criteria 
 
2.1. Identify resources for children in relation to supporting speech, language and 

communication development. 
 
2.2. Explain the role of speech, language and communication in a childôs learning. 
 
2.3. Reflect on strategies to promote speech, language and communication. 

 
Learners must know about: 

¶ main milestones in speech, language and communication development from 
birth to seven years of age 

¶ a range of resources to encourage speech, language and communication 
development  
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¶ strategies used to encourage speech, language and communication 
development in children from birth to seven years. 

¶ how speech, language and communication development contributes to 
holistic learning and development. 

 
 
Learning outcome 3 
 
Understand the role of the early years practitioner in relation to provision for 
physical development for children from birth to 7 years 
 
Assessment criteria 
 
3.1. Identify resources for children in relation to supporting physical development. 
 
3.2. Explain the role of physical development in a childôs learning. 
 
3.3. Reflect on strategies to promote physical development. 
 

Learners must know about: 

¶ main milestones in physical development from birth to seven years of age 

¶ a range of resources to encourage physical development  

¶ strategies used to encourage physical development in children from birth to 
seven years  

¶ how physical development contributes to holistic learning and development. 

 
 
Learning outcome 4 
 
Understand the role of the early years practitioner in relation to provision for 
personal, social and emotional development for children from birth to 7 years 
 
Assessment criteria 
 
4.1. Identify resources for children in relation to supporting personal, social and 

emotional development. 
 
4.2. Explain the role of personal, social and emotional development in a childôs 

learning. 
 
4.3. Reflect on strategies to promote personal, social and emotional development. 
 

Learners must know about: 

¶ main milestones in personal, social and emotional development from birth to 
seven years of age 

¶ a range of resources to encourage personal, social and emotional 
development  

¶ strategies to encourage personal, social and emotional development in 
children from birth to seven years  

¶ how personal, social and emotional development contributes to holistic 
learning and development.  
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Learning outcome 5 
 
Understand holistic child development. 
 
Assessment criterion 
 
5.1. Describe how areas of development are interdependent 
 

Learners must know about: 

¶ how all areas of development are interdependent. 

 
 
Learning outcome 6 
 
Understand the role of the early years practitioner in relation to the health and 
well-being requirements of current frameworks. 
 
Assessment criteria 
 
6.1. Summarise the role of the early years practitioner in relation to meeting the 

requirements for children of current frameworks with regard to: 
 

¶ food and nutrition 

¶ physical exercise 

¶ outdoor play provision 

¶ emotional well-being 

¶ inclusion. 

 
6.2. Discuss resilience in relation to a childôs emotional well-being. 
 
6.3. Evaluate provision for health and well-being for children in early years settings 

during transitions. 
 
6.4. Describe strategies to support children to manage their own behaviour. 
 

Learners must know about: 

¶ the safeguarding and welfare requirements of the current framework and how 
these are implemented across early years provision 

¶ how children develop resilience and the effect this can have on their 
emotional well-being 

¶ transition and significant events: the effects of transition and the role of the 
early years practitioner in supporting children and their families during 
transition. Transitions to include: 

- moving to school 

- starting and moving through day care 

- birth of a sibling 

- moving home 

- living outside of the home 

- family breakdown 
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- loss of significant people 

- moving between settings and carers 

¶ the expectations of the early years practitioner in relation to behaviour: factors 
affecting behaviour, strategies for promoting positive behaviour, partnership 
working and consistency. 

 
 
Learning outcome 7 
 
Understand how to keep children safe in an early years setting. 
 
Assessment criteria 
 
7.1. Explain ways the early years practitioner maintains a healthy and safe 

environment in relation to the current framework. 
 
7.2. Summarise safeguarding and welfare requirements in relation to the current 

framework. 
 
7.3. Reflect on the role of the early years practitioner in relation to infection control 

measures. 
 
7.4. Explain record keeping and reporting in relation to keeping children safe. 
 
7.5. Evaluate partnership working in relation to child protection. 
 

Learners must know about: 

¶ routine procedures to minimise cross infection 

¶ routine procedures in relation to health and safety  

¶ inclusive practice and ways to encourage children to value diversity 

¶ ways to challenge anti-discriminatory practice 

¶ the safeguarding and welfare requirements within current frameworks 

¶ types of abuse  

¶ routine procedures followed when abuse is suspected or disclosed 

¶ how partnership working supports childrenôs individual needs in relation to 
child protection 

¶ reporting, recording and information sharing including confidentiality. 
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Learning outcome 8 
 
Understand enabling play environments 
 
Assessment criteria 
 
8.1. Summarise how theoretical perspectives and philosophical approaches influence 

practice in the early years. 
 
8.2. Describe play provision to meet the areas of learning and development across 

the current framework. 
 

Learners must know about: 

¶ a range of traditional and modern approaches to how children learn 

¶ how theoretical approaches are embedded in early years practice. 

 
 
Learning outcome 9 
 
Understand observation, assessment and planning 
 
Assessment criteria  
 
9.1. Explain how observations support child-centred planning. 
 
9.2. Discuss ways observations can be used to: 
 

¶ identify additional need 

¶ build on interest 

¶ encourage partnership working with parents/carers. 

 
Learners must know about: 

¶ stages and sequences of normative development 

¶ how to identify additional need 

¶ child-centred planning 

¶ benefits of encouraging and valuing parents/carers to contribute/take an 
active role in their childôs learning and development. 
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Unit 8: Assessment grading criteria 
 
As well as completing the skills components for this unit, learners will need to meet 
the knowledge assessment criteria as identified in learning outcomes 1 to 7.  
 
Unit 8 knowledge learning outcomes will be graded DïA*. 
 
To achieve the Professional Practice Portfolio 1, learners must achieve the 
minimum of a D grade.  
 
It is recommended that this unit is completed over time during the teaching and 
delivery of units 1-7 inclusive and submitted for assessment and grading when it is 
complete.  

 

D1 1.1 Identify suitable resources for children in relation to supporting 
cognitive development. 

D2 2.1 Identify suitable activities for children in relation to supporting 
speech, language and communication development. 

D3 3.1 Identify suitable activities for children in relation to supporting 
physical development. 

D4 4.1 Identify suitable resources for children in relation to supporting 
personal, social and emotional development. 

D5 9.2 Use observations to identify a child's individual needs, interests 
and stages of holistic development through the use of 
observations. 
 
All six observations must be carried out on the same child 

C1 2.3 
3.3 

Reflect on the effectiveness of activities to promote children's  

¶ speech, language and communication development 

¶ physical development. 

C2 4.3 Reflect on resources to promote children's personal, social and 
emotional development. 

C3 6.1 Demonstrate the role of the practitioner in meeting children's 
individual needs through the implementation of care routines. 

C4 9.1 Plan an activity to meet the individual interests of a child. 

B1 6.3, 6.4 
7.1, 7.2 
7.3, 7.4 

Produce a reflective statement to provide evidence of own 
compliance to setting policies and procedures. 
 

B2 5.1 Evaluate observations carried out to show understanding of 
holistic development. 
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B3 6.1 Reflect on own role when carrying out care routines with 
children. 

A1 4.2, 4.3 
6.4 

Produce a coherent reflective account regarding own role in 
using strategies to manage children's behaviour. 

A* 5.1 
9.1  

Analyse evidence acquired in placement to plan for effective 
support of a child's holistic development. 
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Unit 8: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence 
shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1 Select a range of resources to use with children to 
support cognitive development. 
 
An explanation to show the suitability of the 
selected resources must be given. 

 

D2 2.1 Plan two (2) activities for children to support 
children's speech, language and communication. 
 
An explanation to show the suitability of the 
planned activities must be given. 
 
Activity plans must show links to the current 
curriculum framework. 
 
Links to C1 

 

D3 3.1 Plan two (2) activities to support childrenôs 
physical development. 
 
An explanation to show the suitability of the 
planned activities must be given. 
 
Activity plans should show links to the current 
curriculum framework. 
 
Links to C1 

 

D4 4.1 Select a range of resources to use with children to 
support personal, social and emotional 
development. 
 
An explanation to show the suitability of the 
selected resources must be given. 
 
Links to C2 
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   Evidence Record 

D5 9.2 Undertake and include six (6) observations of a 
child using at least two different methods to 
identify: 

¶ additional needs 

¶ childrenôs interests 

¶ cognitive development 

¶ physical development 

¶ social and emotional development 

¶ speech, language and communication 
development.  

 
All six observations must be carried out on the 
same child. 

 
Links to C4 B2 

 

C1 2.3 
3.3 

Reflect on the effectiveness of the activities 
carried out in D2 and D3 in promoting children's 

¶ speech, language and communication 
development 

¶ physical development.  

 

C2 4.3 Reflect on the effectiveness of the resources 
selected in D4 to promote children's personal, 
social and emotional development 

 

C3 6.1 Plan and implement four (4) care routines to 
support children's individual needs with regard to: 

¶ food and nutrition 

¶ physical exercise 

¶ rest and sleep 

¶ hygiene. 
 
Links to B3 

 

C4 9.1 Using one (1) observation carried out for D5, plan 
an activity based on the child's individual 
interests.  
 
Refer to the observation to justify why this activity 
is child-centred.  
 
Links to B2 B3 
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   Evidence Record 

B1 6.3, 
6.4 
7.1, 
7.2 
7.3, 
7.4 

Write a reflective statement to provide evidence of 
own compliance to setting policies and 
procedures with regard to: 

¶ health and well-being 

¶ health and safety 

¶ safeguarding and welfare 

¶ children managing their own behaviour. 

 

B2 5.1 Evaluate the observations carried out in D5 to 
show detailed understanding of the child's holistic 
development. 
 
Links to C4 

 

B3 6.1 Provide a detailed reflection on own role when 
carrying out the care routines identified in C3. 
 
Links to C3 

 

A1 4.2, 
4.3 
6.4 

Produce a coherent reflective account which 
discusses own use of strategies in placement to 
support children to manage their own behaviour. 

 

A*1 5.1 
9.1  

Analyse the information gained in D5, C4 and B2 
to develop a detailed plan for effective support of 
a child's holistic development. 
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Unit 9: Supporting emergent literacy 

Unit reference D/506/5389 Unit level 3 

Unit hours Guided 
learning 

51 Non-guided learning 18 

Unit aim The aim of this unit is to provide learners with knowledge 
and understanding of childrenôs emergent literacy skills. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand the language and 
communication needs of 
children. 

 

1.1. Define the terms: 
 

¶ speech 

¶ language 

¶ communication. 

1.2. Explain the stages of language, 
communication, reading and writing 
development from birth to 7 years. 

1.3. Discuss factors which affect language 
and communication development. 

2. Understand the characteristics of 
a language-rich environment. 

2.1. Explain what is meant by óa language-
rich environmentô. 

2.2. Explain how to provide óa language-rich 
environmentô. 

3. Understand current frameworks 
in relation to emergent literacy. 

3.1. Discuss the role of the early years 
practitioner when meeting current 
framework requirements for: 

 

¶ communication and language 

¶ literacy. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

4. Understand strategies which 
support emergent literacy. 

4.1. Discuss strategies to support the 
development of emergent literacy. 

4.2. Explain the use of systematic synthetic 
phonics in the teaching of reading. 

4.3. Evaluate strategies to enhance:  
 

¶ speech, language and communication 
development 

¶ group learning 

¶ socialisation. 

4.4. Evaluate activities to promote the 
development of childrenôs reading and 
writing skills. 

4.5. Explain strategies to plan activities which 
encourage: 

 

¶ speaking and listening 

¶ emergent reading  

¶ sustained shared thinking 

¶ emergent writing 

¶ technology/digital literacy. 

5. Understand partnership working. 5.1. Discuss ways to work with others to 
support childrenôs emergent literacy from 
birth to 7 years. 

6. Understand inclusive practice in 
relation to emergent literacy.  

6.1. Analyse the role of the early years 
practitioner when supporting children 
with: 

 

¶ speech, language and communication 
delay 

¶ English as an additional language. 
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Unit 9: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
Learning outcome 1 
 
Understand the language and communication needs of children. 
 
Assessment criteria 

 
1.1. Define the terms: 
 

¶ speech 

¶ language 

¶ communication. 

 
Learners must know about: 

¶ what each of the above terms means in relation to the language and 
communication development of children. 

 
1.2. Explain the stages of language, communication, reading and writing 

development from birth to 7 years. 
 
1.3. Discuss factors which affect language and communication development. 

 
Learners must know about: 

¶ stages and sequences of language acquisition from birth to 7 years, the major 
milestones and holistic dependencies as well as the factors that can affect 
this normative sequence, from both a biological and environmental 
perspective 

 
 
Learning outcome 2 
 
Understand the characteristics of a language rich environment. 
 
Assessment criteria 
 
2.1. Explain what is meant by óa language-rich environmentô  
 
2.2. Explain how to provide óa language-rich environmentô 
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Learning outcome 3  
 
Understand current frameworks in relation to emergent literacy. 
 
3.1. Discuss the role of the early years practitioner when meeting current framework 

requirements for: 
 

¶ communication and language 

¶ literacy. 

 
Learners must know about: 

¶ how to resource a language rich environment for children that meets the 
requirements of the current frameworks and is innovative, maximises 
technology (learning outcome 4: 4.1) and makes the most of learning 
opportunities both indoors and outdoors. 

 
 
Learning outcome 4 
 
Understand strategies which support emergent literacy. 
 
Assessment criteria 
 
4.1. Discuss strategies to support the development of emergent literacy. 
 
4.2. Explain the use of systematic synthetic phonics in the teaching of reading. 
 
4.3. Evaluate strategies to enhance: 
 

¶ speech, language and communication development  

¶ group learning 

¶ socialisation. 

 
4.4. Evaluate activities to promote the development of childrenôs reading and writing 

skills. 
 
4.5. Explain strategies to plan activities which encourage: 
 

¶ speaking and listening 

¶ emergent reading  

¶ sustained shared thinking 

¶ emergent writing 

¶ technology/digital literacy. 
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Learners must know about: 

¶ the role of the early years practitioner in relation to supporting the 
development of emergent literacy for children through practical activities such 
as: 

- songs and rhymes and interactive games such as óround and round the 
gardenô 

- mark making and stages of early writing and ways to encourage this 

- story time with props allowing for anticipation and recall and ways to 
encourage this 

- labels and interactive displays 

- shared reading/group reading 

- development of phonics  

- show and tell/story boards 

- what is understood by shared sustained thinking and ways to encourage 
this. 

 
Learners will be required to consider practical activities in their own placement as 
part of Professional Practice Portfolio 2  
 
 
Learning outcome 5 
 
Understand partnership working 
 
Assessment criterion 
 
5.1. Discuss ways to work with others to support childrenôs emergent literacy from 

birth to 7 years 
 

Learners must know about: 

¶ the need to follow support and guidance of other professionals in relation to 
individual language needs and to work closely with the parent/carer, valuing 
their contributions and encouraging their involvement. 

 
 
Learning outcome 6 
 
Understand inclusive practice in relation to emergent literacy. 
 
Assessment criteria 
 
6.1. Analyse the role of the early years practitioner when supporting children with: 
 

¶ speech, language and communication delay 

¶ English as an additional language. 
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Learners must know about: 

¶ how to recognise a delay in relation to speech, language and communication 
and the action to take 

¶ how to track and monitor a childôs development and progress in relation to 
speech, language and communication 

¶ how to share information including accurate and coherent record keeping 

¶ the requirements of current frameworks in relation to supporting children with 
English as a second language and ways to encourage this. 
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Unit 9: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 

 

D1 1.1  Define the terms: 

¶ speech 

¶ language 

¶ communication. 

D2 1.2 Explain the stages of language, communication, reading and writing 
development from birth to 7 years. 

D3 1.3 Discuss factors which may affect language and communication 
development. 

D4 4.1 Discuss strategies to support the development of emergent literacy. 

C1 2.1 
2.2 

Explain what is meant by óa language-rich environmentô and how this 
can be provided in an early years setting. 

C2 4.5 Explain strategies to use when planning for childrenôs emergent 
literacy. 

C3 5.1 Discuss how working in partnership with others can support childrenôs 
emergent literacy from birth to 7 years. 

B1 4.2 Explain the use of systematic synthetic phonics in the teaching of 
reading. 

B2 4.4 Evaluate activities to promote the development of childrenôs reading 
and writing skills. 

B3 3.1 Discuss the role of the early years practitioner when meeting current 
framework requirements for communication and language and for 
literacy. 

A1 6.1 Analyse the role of the practitioner when supporting children with 
developmental delay and English as an additional language. 

A1* 4.3 Evaluate strategies to enhance childrenôs  

¶ language and communication development  

¶ group learning 

¶ socialisation. 
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Unit 9: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1  Give the meaning of the terms óspeechô, ólanguageô 
and ócommunicationô to: 

¶ show accurate understanding of the terms 

¶ relate to language and communication 
development of children. 

 

D2  1.2 Provide an explanation to show the stages and 
sequences of childrenôs 

¶ language and communication development 
from birth to 7 years 

¶ reading and writing development from birth 
to 7 years. 

 

D3 1.3 A range of factors affecting language and 
communication development should be discussed 
accurately and include: 

¶ biological factors 

¶ environmental factors. 

 

D4 4.1 A range of suitable strategies that are used in 
current practice to support the development of 
childrenôs emergent literacy should be discussed. 

 

C1 2.1 
2.2 

Provide information that explains in detail: 

¶ what is meant by óa language-rich 
environmentô  

¶ how language-rich environments can be 
provided for children in early years settings. 

 

C2 4.5 Explain a range of different strategies to use to 
plan activities which encourage childrenôs 
emergent literacy. 

 



Unit 9: Supporting emergent literacy 

 Version 16.1 155 

 

   Evidence Record 

C3 5.1 Provide a detailed discussion which considers 
ways to work with others to support childrenôs 
emergent literacy from birth to 7 years which may 
include: 

¶ support from other professionals 

¶ working closely with parents/carers. 

 

B1 4.2 Explain accurately: 

¶ systematic synthetic phonics  

¶ how systematic synthetic phonics is used to 
teach children to read. 

 

B2 4.4 Evaluate in depth: 

¶ one (1) activity that can be used to promote 
childrenôs literacy and reading skills and  

¶ one (1) activity that can be used to promote 
childrenôs mark making and writing skills. 

 

B3 3.1 In relation to childrenôs communication, language 
and literacy, discussion should show an in-depth 
understanding of how the practitioner can meet 
framework requirements.  

 

A1 6.1 An analysis of the practitionerôs role of when 
supporting children with developmental delay and 
English as an additional language must include: 

¶ recognition of delay and actions to take 

¶ methods of identifying and tracking 
childrenôs speech, language and 
communication development 

¶ sharing information and record keeping 

¶ current framework requirements. 

 

A1* 4.3 Evaluation must include an appraisal of strategies 
used by practitioners to support childrenôs 
language and communication development, group 
learning and socialisation to: 

¶ show the strengths and weaknesses of the 
strategies 

¶ show the benefits and limitations of the 
strategies. 
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Suggestions for the portfolio of evidence for unit 9 include: 
 

¶ academic posters providing information related to childrenôs language 
development 

¶ information booklets for parents/carers/new practitioners which provide 
evidence of support strategies and the benefits of partnership working  

¶ activity plans/evaluations related to activities/strategies to support literacy 

¶ written assignments and reports, which could be used to provide evidence of 
the role of the practitioner in providing language rich environments, in meeting 
framework requirements and in the evaluation of strategies.  
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Unit 10: Supporting emergent mathematics 

Unit reference R/506/5390 Unit level 3 

Unit hours Guided learning 51 Non-guided learning 18 

Unit aim The aim of this unit is to provide learners with knowledge and 
understanding of childrenôs emergent mathematical skills. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand mathematical 
concepts. 

 

1.1. Explain how mathematics can be part of a 
childôs everyday life. 

1.2. Discuss factors which affect childrenôs 
understanding of mathematics. 

2. Understand current 
frameworks in relation to 
emergent mathematics. 

2.1. Explain how to create an environment which 
supports childrenôs emergent mathematical 
development. 

2.2. Explain the role of the early years 
practitioner when meeting current 
framework requirements for mathematics. 

3. Understand the role of the 
early years practitioner in 
relation to supporting 
childrenôs emergent 
mathematical development. 

3.1. Explain reasons for scaffolding childrenôs 
mathematical development. 

3.2. Analyse reasons for valuing individual 
interests when supporting childrenôs 
emergent mathematical development. 

3.3. Discuss how the early years practitioner 
provides opportunities for: 

 

¶ sustained shared thinking 

¶ group learning 

¶ socialisation. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

4. Understand how to promote 
childrenôs emergent 
mathematical development. 

4.1. Explain the importance of using 
mathematical language. 

4.2. Evaluate opportunities which support 
childrenôs understanding of: 

 

¶ number and counting  

¶ measure, shape, size and pattern 

¶ weight, volume and capacity 

¶ space and time 

¶ matching and sorting 

¶ data representation  

¶ problem-solving. 

5. Understand partnership 
working. 

5.1. Critically evaluate the benefits to children of 
working in partnership with parents and 
carers to support childrenôs emergent 
mathematics from birth to 7 years. 

6. Understand inclusive practice 
in relation to emergent 
mathematics. 

6.1. Evaluate the role of the early years 
practitioner when supporting individual 
needs. 
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Unit 10: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
 
Learning outcome 1 
 
Understand mathematical concepts. 
 
Assessment criteria 
 
1.1. Explain how mathematics can be part of a childôs everyday life. 
 

Learners must know about: 

¶ how maths is óall around usô and how this can be seen within daily routines 
such as: 

- setting the table 

- getting dressed 

- walking to the shops 

- sequence of events. 

 
Learners will be asked to think about ways to encourage this as part of 
Professional Practice Portfolio 2 

 
1.2. Discuss factors which affect childrenôs understanding of mathematics. 
 

Learners must know about: 

¶ factors that impact on how children learn mathematics including biological 
and environmental explanations. Learners should also consider impacts from 
experience and how parents/carersô approaches to mathematics can be 
influenced by their own experiences and expectations. 
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Learning outcome 2 
 
Understand current frameworks in relation to emergent mathematics. 
 
2.1. Explain how to create an environment which supports childrenôs emergent 

mathematical development. 
 
2.2. Explain the role of the early years practitioner when meeting current framework 

requirements for mathematics. 
 

 
Learners must know about: 

¶ how mathematical concepts can be introduced in the early years setting 
through creative, innovative opportunities both indoors and outdoors with 
clear reference to the requirements of current frameworks. 
 

Learning outcome 3 
 
Understand the role of the early years practitioner in relation to supporting 
childrenôs emergent mathematical development. 
 
Assessment criteria 
 
3.1. Explain reasons for scaffolding childrenôs mathematical development. 
 
3.2. Analyse reasons for valuing individual interests when supporting childrenôs 

emergent mathematical development. 
 
3.3. Discuss how the early years practitioner provides opportunities for sustained 

shared thinking, group learning and socialisation. 
 

Learners must know about: 

¶ how to recognise childrenôs individual needs in relation to mathematical 
development 

¶ the role of the early years practitioner in relation to scaffolding for the childôs 
stage and interest including ways to encourage this. 

 
 
Learning outcome 4 
 
Understand how to promote childrenôs emergent mathematical development  
Assessment criteria 
 
 
4.1. Explain the importance of using mathematical language. 

Learners must know about: 

¶ mathematical language such as: 

- more than 
- less than 

¶ and ways to encourage this through opportunities in an early years setting. 
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4.2. Evaluate opportunities which support childrenôs understanding of: 
 

¶ number and counting  

¶ measure, shape, size and pattern 

¶ weight, volume and capacity 

¶ space and time 

¶ matching and sorting 

¶ data representative 

¶ problem-solving. 

 
 
Learning outcome 5 
 
Understand partnership working. 
 
Assessment criterion 
 
5.1. Critically evaluate the benefits to children of working in partnership with parents 
and carers to support childrenôs emergent mathematics from birth to 7 years. 

 
Learners must know about: 

¶ the need to follow support and guidance of other professionals in relation to 
individual learning needs in relation to mathematics and to work closely with 
the parent/carer, valuing their contributions and encouraging their 
involvement. 

 
 
Learning outcome 6 
 
Understand inclusive practice in relation to emergent mathematics. 
 
Assessment criteria 
 
6.1. Evaluate the role of the early years practitioner when supporting individual 

needs. 
 

Learners must know about: 

¶ how to track, scaffold and monitor a childôs development and progress in 
relation to mathematical learning 

¶ how to share information including accurate and coherent record keeping 

¶ the requirements of current frameworks in relation to supporting mathematics  

¶ the impact to childrenôs future learning of not fostering an interest in 
mathematics 

¶ scaffolding learning opportunities for children. 
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Unit 10: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 
 

D1  1.1  Discuss mathematics as part of a childôs everyday life. 

D2  1.2 Discuss factors which affect childrenôs understanding of mathematics. 

D3 2.1 Explain how to create an environment which supports childrenôs 
emergent mathematical development. 

D4 4.1 Explain the importance of using mathematical language. 

C1 3.1 Explain reasons for scaffolding childrenôs mathematical development. 

C2 2.2 Discuss the role of the early years practitioner when meeting current 
framework requirements for mathematics. 

C3 3.3 Describe how the early years practitioner provides opportunities for 
childrenôs emergent mathematical development. 

B1 3.2 Analyse reasons for valuing individual interests when supporting 
childrenôs emergent mathematical development. 

B2 4.2 Evaluate opportunities indoors and outdoors which support childrenôs 
understanding of different mathematical concepts. 

A1 6.1 Evaluate the role of the early years practitioner when supporting 
individual needs in relation to emergent mathematics. 

A1* 5.1 Critically evaluate the benefits to children of working in partnership with 
parents and carers to support childrenôs emergent mathematics from 
birth to 7 years. 
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Unit 10: Assessment of learning 
 

To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 

 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1  Provide information that shows an understanding 
of mathematics as part of: 

¶ a childôs everyday life 

¶ day to day routines 

¶ the world around us. 

 

D2 1.2 A range of factors affecting childrenôs 
understanding of mathematics should be discussed 
accurately and should include: 

¶ biological factors 

¶ environmental factors. 

 

D3 2.1 Provide detailed information that explains how to 
create an environment which supports childrenôs 
emergent mathematical development. 

 

D4 4.1 Explanation must show the importance of using 
mathematical language with children which may 
include language relating to the concepts of: 

¶ space 

¶ shape 

¶ measure 

¶ number 

¶ position. 

 

C1 3.1 Provide an explanation that explains scaffolding to: 

¶ show an accurate understanding of 
scaffolding 

¶ how scaffolding childrenôs learning can 
support mathematical understanding. 

 



Unit 10: Supporting emergent mathematics 

 Version 16.1 164 

 

   Evidence Record 

C2 2.2 Explain accurately childrenôs mathematical 
development in relation to: 

¶ current frameworks 

¶ the practitionerôs role in meeting framework 
guidance when supporting childrenôs 
mathematical development. 

 

C3 3.3 Provide a detailed discussion to examine how the 
early years practitioner provides opportunities for 
childrenôs emergent mathematical development 
relating to: 

¶ sustained shared thinking 

¶ group learning 

¶ socialisation. 

 

B1 3.2 Analysis must focus in detail on relevant reasons 
for valuing individual interests of children when 
supporting emergent mathematical development. 

 

B2 4.2 Evaluation must consider opportunities 

¶ indoors  

¶ outdoors 

that can be used by settings to support childrenôs 
understanding of different mathematical concepts. 

 

A1 6.1 Evaluation must include an appraisal of the role of 
the early years practitioner when supporting 
childrenôs individual needs in relation to emergent 
mathematics to include: 

¶ tracking and monitoring progress in relation 
to development in mathematical learning 

¶ sharing information and accurate record 
keeping 

¶ current framework requirements and 
guidance 

¶ scaffolding learning opportunities. 

 

A1* 5.1 Critical evaluation should include a thoughtful 
discussion from more than one perspective of a 
range of benefits of working in partnership with 
parents/carers to support childrenôs emergent 
mathematics. 
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Suggestions for the portfolio of evidence for unit 10 include: 
 

¶ academic posters providing information related to childrenôs emergent 
mathematical understanding, mathematical concepts and/or mathematical 
language 

¶ information booklets for parents/carers/new practitioners which provide 
evidence of support strategies and benefits of working with parents/carers 

¶ activity plans related to activities/strategies to support childrenôs mathematical 
understanding, along with reflection in relation to effectiveness of the 
provision 

¶ written assignments and reports which could be used to provide evidence the 
role of the practitioner in providing environments which support childrenôs 
emergent mathematical development. 
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Unit 11: Preparing for school readiness 

Unit reference D/506/5392 Unit level 3 

Unit hours Guided 
learning 

53 Non-guided learning 14 

Unit aim The aim of this unit is to provide learners with the 
knowledge and understanding required to support children 
prepare for school. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand factors affecting 
childrenôs readiness for 
school. 

1.1. Explain factors affecting childrenôs 
readiness for school. 

2. Understand areas of learning 
and development in relation to 
the current framework. 

2.1. Summarise areas of learning and 
development in relation to school readiness, 
with regard to: 

 

¶ communication and language 

¶ physical development 

¶ personal, social and emotional 
development 

¶ literacy 

¶ mathematics 

¶ understanding the world 

¶ expressive arts and design. 

2.2. Discuss ways to promote each area of 
learning identified in the current framework. 

3. Understand the assessment 
process in relation to the 
current framework. 

3.1. Explain the assessment, recording and 
reporting requirements in relation to the 
current framework. 

3.2. Discuss the importance of accurately 
tracking all childrenôs progress. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

4. Understand how working in 
partnership with others 
contributes to childrenôs 
school readiness. 

4.1. Discuss why it is important to work in 
partnership with others during school 
transition. 

4.2. Analyse strategies to support partnership 
working when preparing children for school. 

5. Understand the role of the 
early years practitioner when 
preparing children for school. 

5.1. Evaluate the role of the early years 
practitioner when preparing children for 
school. 
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Unit 11: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance has been prepared for this unit. 
 
 
Learning outcome 1 
 
Understand factors affecting childrenôs readiness for school. 
 
Assessment criterion 
 
1.1. Explain factors affecting childrenôs readiness for school. 
 

Learners must know about: 

a childôs holistic needs in relation to school readiness, including their independent 
physical care needs, their emotional resilience, confidence and social skills, as well 
as their readiness to ómove onô in terms of their learning. 

 
 
Learning outcome 2 
 
Understand areas of learning and development in relation to the current 
framework. 
 
Assessment criteria 
 
2.1. Summarise areas of learning and development in relation to school readiness, 

with regard to: 
 

¶ communication and language 

¶ physical development 

¶ personal, social and emotional development 

¶ literacy 

¶ mathematics 

¶ understanding the world 

¶ expressive arts and design. 

 
2.2. Discuss ways to promote each area of learning identified in the framework. 
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Learners must know about: 

¶ the areas of learning and development in the current framework that relate to 
school readiness 

¶ the role of the early years practitioner in relation to promoting each area of 
learning identified in the current framework. 

 
Learners will need to show evidence of planning across the current framework 
and for each area of learning and development in Professional Practice Portfolio 
2. 

 
 
Learning outcome 3 
 
Understand the assessment process in relation to the current framework. 
 
Assessment criteria 
 
3.1. Explain the assessment, recording and reporting requirements in relation to the 

current framework. 
 
3.2. Discuss the importance of accurately tracking all childrenôs progress. 
 

Learners must know about: 

¶ the schedule of assessment across current frameworks including formative 
and summative observations for learning and formal assessment 
requirements in line with current educational framework 

¶ how information is shared with others through reports and records and the 
importance of accurate, coherent records within strict boundaries of 
confidentiality 

¶ how these records (formative and summative assessment) can be used to 
identify when a child is in need of additional support 

¶ the sources of support for the early years practitioner when accessing support 
to support childrenôs additional needs 

¶ how and why childrenôs progress is tracked and used to form part of 
summative assessment. 

 
 
Learning outcome 4 
 
Understand how working in partnership with others contributes to childrenôs 
school readiness. 
 
Assessment criteria 
 
4.1. Discuss why it is important to work in partnership with others during school 

transition. 
 
4.2. Analyse strategies to support partnership working when preparing children for 

school. 
 



Unit 11: Preparing for school readiness 

 Version 16.1 171 

Learners must know about: 

¶ when the early years practitioner would work in partnership with others to 
support a childôs learning and development in preparation for school 

¶ parents/carers as the childôs primary carer/educator and value the 
contributions they make 

¶ the needs of parents/carers during transition to school and how to work in 
partnership to offer advice and support 

¶ how to encourage and value parental involvement and contributions. 

 
 
Learning outcome 5 
 
Understand the role of the early years practitioner when preparing children for 
school. 
 
Assessment criterion 
 
5.1. Evaluate the role of the early years practitioner when preparing children for 

school. 
 

Learners must know about 

¶ the responsibilities of the early years practitioner when preparing children for 
school including partnership working and information sharing 

¶ the impact of poor settling in processes on the childôs future learning. 
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Unit 11: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 
 

D1 1.1 Explain factors affecting childrenôs readiness for school. 

D2 2.1 
 

Summarise areas of learning and development in relation to school 
readiness. 

D3 2.2 Discuss ways to promote three (3) areas of learning summarised in D2. 

C1 3.1 Explain the assessment, recording and reporting requirements in 
relation to the current framework. 

C2 3.2 Discuss the importance of accurately tracking all childrenôs progress. 

B1 4.1 Discuss the importance of working in partnership with others during 
school transition. 

A1 4.2 Analyse strategies to support partnership working when preparing 
children for school. 

A1* 5.1 Evaluate the role of the early years practitioner when preparing children 
for school. 
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Unit 11: Assessment of Learning 
 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1 A range of factors affecting childrenôs readiness for 
school must be explained to show awareness of: 

¶ childrenôs individual needs in relation to 
school readiness 

¶ childrenôs readiness for learning in school. 

 

D2 2.1 Provide information to summarise areas of 
childrenôs learning and development in relation to: 

¶ the current framework 

¶ school readiness. 

 

D3 2.2 Discuss in detail relevant ways that practitioners 
can promote childrenôs learning in three (3) of the 
areas of learning summarised in D2. 

 

C1 3.1 An accurate explanation of the assessment, 
recording and reporting requirements must be 
given in relation to the current framework. 

 

C2 3.2 Discussion in detail must clearly show how and 
why childrenôs progress is tracked as part of 
assessing readiness for school. 

 

B1 4.1 Provide an in-depth discussion that shows 
understanding of: 

¶ the contribution of parents/carers during 
school transition 

¶ working in partnership with other 
professionals during school transition. 

 

A1 4.2 Analyse in depth a range of strategies used by 
practitioners to support partnership working when 
preparing children for school. 
 
The analysis must consider the strategies from 
more than one perspective. 
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   Evidence Record 

A1* 5.1 Provide a coherent and detailed evaluation of the 
practitionerôs role in preparing children for school. 

 

 
 
Suggestions for the portfolio of evidence for unit 11 include: 

¶ academic posters providing information related to childrenôs readiness for 
school and factors which may affect this 

¶ information booklets for parents/carers/new practitioners which provide 
evidence of possible parental contribution during school transition and of 
partnership working during school transitions 

¶ exemplar early years policy and reports providing evidence of assessment, 
recording and reporting procedures 

¶ activity plans related to activities/strategies which may support children during 
transition 

¶ written assignments and reports could be used to provide evidence of 
childrenôs learning and school readiness and could be related to current 
frameworks.
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Unit 12: International perspectives 

Unit reference K/506/5394 Unit level 3 

Unit hours Guided 
learning 

53 Non-guided learning 15 

Unit aim The aim of this unit is to provide learners with knowledge 
and understanding of international perspectives to child 
care and education. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand different ways 
children learn. 

1.1. Explain different ways children learn. 

2. Understand theoretical 
perspectives in relation to 
childrenôs learning. 

2.1. Explain the main ideas of international early 
years educators. 

2.2. Summarise theoretical perspectives in 
relation to childrenôs learning. 

2.3. Discuss strategies to promote childrenôs 
learning. 

3. Understand international 
approaches to childrenôsô 
learning. 

3.1. Analyse approaches to international early 
years practice. 

3.2. Compare and contrast international 
approaches to childrenôs learning. 

3.3. Analyse the benefits of an international 
approach to childrenôs learning. 

4. Understand how international 
approaches inform current 
frameworks and practice. 

4.1. Critically evaluate how international 
approaches inform current frameworks and 
practice. 
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Unit 12: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
Tutor guidance needs to be prepared for this unit. 
 
 
Learning outcome 1 
 
Understand different ways children learn. 
 
Assessment criteria 
 
1.1. Explain different ways children learn. 
 

Learners must know about: 

¶ a range of different ways children learn including group learning, discovery 
and experiential learning 

¶ why it is important to get to know individual childrenôs learning needs. 

 
 
Learning outcome 2 
 
Understand theoretical perspectives in relation to childrenôs learning. 
 
Assessment criteria 
 
2.1. Explain the main ideas of international early years educators. 
 
2.2. Summarise theoretical perspectives in relation to childrenôs learning. 
 
2.3. Discuss strategies to promote childrenôs learning. 
 

Learners must know about: 

¶ the main ideas of international theorists and Early Years pioneers 

¶ a range of theoretical perspectives including traditional and modern 
approaches (examples can be found in Tutor Guidance) 

¶ how the early years practitioner meets the individual needs of children 
through a range of different approaches. 
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Learning outcome 3 
 
Understand international approaches to childrenôs learning. 
 
Assessment criteria 
 
3.1. Analyse approaches to international early years practice. 
 
3.2. Compare and contrast international approaches to childrenôs learning. 
 
3.3. Analyse the benefits of an international approach to childrenôs learning. 
 

Learners must know about: 

¶ a range of international theoretical and philosophical approaches including 
modern influences on early years education (examples can be found in Tutor 
Guidance) 

¶ how international approaches can support childrenôs learning 

¶ the similarities and the differences across these approaches. 

 
 
Learning outcome 4 
 
Understand how international approaches inform current frameworks and 
practice. 
 
Assessment criterion 
 
4.1. Critically evaluate how international approaches inform current frameworks and 

practice. 
 

Learners must know about: 

¶ how the approaches studied in this unit inform current practice. 
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Unit 12: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 

 

D1 1.1 Explain different ways children learn. 

D2 2.1 Explain the main ideas of international early years educators. 

C1 2.2 Summarise different theoretical perspectives in relation to childrenôs 
learning. 

C2 2.3 Discuss strategies to promote childrenôs learning in relation to 
international perspectives. 

B1 3.1 Analyse approaches to international early years practice. 

B2 3.2 Compare and contrast international approaches to learning. 

A1 3.3 Analyse the benefits of an international approach to childrenôs learning. 

A1* 4.1 Critically evaluate how international approaches inform: 

¶ current frameworks 

¶ early years practice. 
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Unit 12: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1 Provide an explanation of different ways that 
children learn which may include: 

¶ experiential and discovery learning 

¶ group learning and interactions with others 

¶ through observation and role play. 

 

D2 2.1 Provide information that explains the main ideas of 
three (3) international early years educators. 

¶ The main ideas of each international 
educator must be shown.  

 

C1 2.2 Provide a coherent summary of three (3) different 
theoretical perspectives which should include 
traditional and modern perspectives. 

¶ The summary must show an accurate 
understanding of each theoretical 
perspective.  

 

C2 2.3 A detailed discussion of strategies to promote 
childrenôs learning should consider a range of ways 
in which the early years practitioner can meet the 
learning needs of children. 

 

B1 3.1 A detailed analysis of approaches to international 
early years practice must show how international 
approaches can support childrenôs learning. 

 

B2 3.2 Comparisons and contrasts of international 
approaches to learning must include both 
similarities and differences in ways that 
international approaches support childrenôs 
learning.  
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   Evidence Record 

A1 3.3 Analysis must include the impact of one (1) 
international approach on children's learning 
showing the benefits of the international approach 
from more than one perspective. 

 

A1* 4.1 Critical evaluation should include a thoughtful 
discussion of how international approaches 
influence  

¶ current frameworks  

¶ early years practice. 

 

 

 

 

 
Suggestions for the portfolio of evidence for unit 12 include: 
 

¶ written assignments, report-style assignments 

¶ learner presentations, media presentations  

¶ academic posters/booklets describing theoretical perspectives 

¶ information leaflets providing information related to international educators. 
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Unit 13: Reflective practice for professional development 

Unit reference T/506/5396 Unit level 3 

Unit hours Guided learning 65 Non-guided learning 50 

Unit aim The aim of this unit is to provide learners with knowledge and 
understanding of reflective practice and professional 
development. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand professional 
development. 

1.1. Explain ócontinuing professional 
developmentô. 

1.2. Critically evaluate the importance of 
ócontinuing professional developmentô. 

2. Understand own professional 
development needs. 

 
 

2.1. Discuss methods to recognise own 
professional development and training 
needs. 

2.2. Discuss ways to ensure continuing 
professional development. 

2.3. Create own Professional Development 
Plan. 

3. Understand employment 
opportunities for the early 
years practitioner. 

3.1. Explain a range of job role opportunities for 
early years practitioners within: 

 

¶ health 

¶ education 

¶ social services. 

3.2. Develop a Curriculum Vitae. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

4. Understand the role of 
reflective practice. 

4.1. Discuss theoretical perspectives on 
reflection in relation to professional 
development. 

4.2. Explain how reflective practice supports the 
professional development of the early years 
practitioner. 

4.3. Analyse how reflective practice supports 
improved outcomes for children. 
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Unit 13: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
 
Learning outcome 1 
 
Understand professional development. 
 
Assessment criteria 
 
1.1. Explain ócontinuing professional developmentô. 
 
1.2. Critically evaluate the importance of ócontinuing professional developmentô. 
 

Learners must know about: 

¶ professional development in terms of continuing to learn, staying up to date 
with legislation and research and constantly seeking ways to improve own 
practice. 

 
 
Learning outcome 2 
 
Understand own professional development needs. 
 
Assessment criteria 
 
2.1. Discuss methods to recognise own professional development and training 

needs. 
 
2.2. Discuss ways to ensure continuing professional development. 
 
2.3. Create own Professional Development Plan. 
 

Learners must know about: 

¶ a range of different methods for identifying professional development 
opportunities, including: peer observation, appraisal, verbal and written 
feedback and self-evaluation 

¶ a range of ways to ensure continuing professional development including 
training courses, research, reading publications, professional discussions  

¶ how to identify their own skills needs in relation to the role of the early years 
practitioner by reflecting on their Curriculum Vitae and creating a professional 
development plan using appropriate methods to help action planning. 

 
Learners will reflect on their own professional development plan as part of 
Professional Practice Portfolio 2. 
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Learner outcome 3 
 
Understand employment opportunities for the early years practitioner. 
 
Assessment criteria 
 
3.1. Explain a range of job roles for the early years practitioner within: 
 

¶ health 

¶ education 

¶ social services. 

 
3.2. Develop a Curriculum Vitae. 
 

Learners must know about: 

¶ job roles for the early years practitioner and the scope this includes 

¶ employment opportunities within the Health Service, Social Services and 
Education. Learners will need to research the range of employment 
opportunities within each one and action plan for their own professional 
development including necessary further study. 

 
 
Learning outcome 4 
 
Understand the role of reflective practice. 
 
Assessment criteria 
 
4.1. Discuss theoretical perspectives on reflection in relation to professional 

development. 
 
4.2. Explain how reflective practice supports the professional development of the 

early years practitioner. 
 
4.3. Analyse how reflective practice supports improved outcomes for children. 
 

Learners must know about: 

¶ how reflective practice supports the professional development of the early 
years practitioner 

¶ how childrenôs learning and development benefits from reflective practice 

¶ how reflective practice improves activity planning and how resources are 
used in an early years setting 

¶ different approaches to reflection such as the Gibbs cycle of reflection and 
how such cycles work in practice. 
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Unit 13: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 

 

D1 1.1 Explain ócontinuing professional developmentô. 

D2  2.1 Discuss methods to recognise own professional development and 
training needs. 

D3 2.3 Create own Professional Development Plan. 

C1 3.1 Explain a range of job role opportunities for early years practitioners 
within health, education and social services. 

C2 3.2 Develop a Curriculum Vitae. 

C3 2.2 Discuss ways to ensure continuing professional development. 

B1 4.1 Discuss theoretical perspectives on reflection in relation to professional 
development. 

B2 4.2 Analyse how reflective practice supports the professional development 
of the early years practitioner. 

A1 4.3 Analyse how reflective practice supports improved outcomes for 
children. 

A1* 1.2 Critically evaluate the importance of ócontinuing professional 
developmentô. 
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Unit 13: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1 Provide a clear explanation of how ócontinuing 
professional developmentô enables: 

¶ progression in learning 

¶ improvement of own practice 

¶ awareness of current legislation/statutory 
frameworks/research.  

 

D2 2.1 A range of relevant methods which can be used to 
recognise own professional development and 
training needs must be discussed. 

 

D3 2.3 The Professional Development Plan must be 
individual to the learner and produced and 
informed by: 

¶ placement experience 

¶ feedback  

¶ identification of own skills 

¶ reflection on own practice. 

 

C1 3.1 Explanations of job roles must show understanding 
of each service by including relevant opportunities 
for early years practitioners within each sector: 

¶ health 

¶ education  

¶ social services. 

 

C2 3.2 The Curriculum Vitae must accurately reflect:  

¶ personal and academic achievements  

¶ relevant experiences 

¶ personal attributes. 

 

C3 2.2 Provide a detailed discussion which must include a 
range of valid ways to ensure continuing 
professional development. 
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   Evidence Record 

B1 4.1 Provide a detailed discussion of theoretical 
perspectives on reflection, in relation to 
professional development, which may include 
theoretical perspectives on: 

¶ reflective cycles 

¶ mentoring 

¶ journals/diary accounts 

¶ other relevant theoretical perspectives. 

 

B2 4.2 Provide an in-depth analysis of how reflective 
practice supports the professional development of 
the early years practitioner. 

 

A1 4.3 Analysis must demonstrate how reflective practice 
can support improved outcomes for childrenôs 
learning and development. 

 

A1* 1.2 Critical evaluation should examine the importance 
of continuing professional development in relation 
to professional practice and enhanced outcomes 
for children. 

 

 

 
Suggestions for the portfolio of evidence for unit 13 include: 
 

¶ Curriculum Vitae; Personal Development Plan 

¶ academic information posters  

¶ written assignments, report-style assignments 

¶ information leaflets related to job roles  

¶ information leaflet for new practitioners giving relevant information in relation 
to reflective practice and/or CPD 

¶ presentations, learner media presentations. 
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Unit 14: Professional partnerships in early years 

Unit reference A/506/5397 Unit level 3 

Unit hours Guided 
learning 

75 Non-guided learning 29 

Unit aim The aim of this unit is to provide learners with knowledge 
and understanding of professional partnerships in early 
years. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understanding reasons for 
working in partnership within 
early years. 

1.1. Explain reasons for partnership working 
within early years. 

2. Understand legal 
requirements for working in 
partnership. 

2.1. Explain the requirements of current 
frameworks with regard to partnership 
working. 

2.2. Analyse where partnership working is 
embedded within setting policies and 
procedures. 

2.3. Evaluate partnership working in relation to 
meeting childrenôs individual needs. 

3. Understand family structures. 3.1. Explain different family structures. 

4. Understand working in 
partnership with families.  

4.1. Explain the role of the early years 
practitioner when developing partnership 
working with parents and carers. 

4.2. Discuss ways the early years practitioner 
can encourage parents and carers to take 
an active role in their childôs play and 
learning. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

5. Understanding recording and 
reporting requirements in 
relation to partnership 
working. 

5.1. Analyse the importance of maintaining 
accurate and coherent records. 

5.2. Discuss the requirements to follow 
confidentiality procedures when sharing 
information. 

5.3. Analyse the tension between maintaining 
confidentiality and the need to disclose 
information. 

6. Understand challenges to 
partnership working. 

6.1. Discuss potential barriers to effective 
partnership working. 

6.2. Critically evaluate strategies to overcome 
barriers to effective partnership working. 
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Unit 14: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery.  
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
 
Learning outcome 1 
 
Understanding reasons for working in partnership within Early Years. 
 
Assessment criterion 
 
1.1. Explain reasons for partnership working within early years. 
 

Learners must know about: 

¶ Benefits of working in partnership for: 

- the children 

- the parent/carer 

- the early years practitioner 

- the early years setting. 

 
Learning outcome 2 
 
Understand legal requirements for working in partnership (and introducing  
Learning outcome 5: Understanding recording and reporting requirements in 
relation to partnership working). 
 
Assessment criteria 

 
2.1. Explain the requirements of current frameworks with regard to partnership 

working. 
 
2.2. Analyse where partnership working is embedded within setting policies and 

procedures. 
 
2.3. Evaluate partnership working in relation to meeting childrenôs individual needs. 
 



Unit 14: Professional partnerships in early years 

 Version 16.1 192 

Learners must know about: 

¶ the requirements for working in partnership in relation to current frameworks 

¶ how partnership working is embedded across all policies and procedures 
within the early years sector 

¶ benefits of working in partnership when working with children with additional 
needs for consistency, up to date practice and best practice 

¶ how partnership working keeps children safe whilst in the early years setting  

¶ how partnership working contributes to protecting children from harm and 
abuse 

¶ how working in partnership will help to support children, early years 
practitioners and parents/carers during transitions for children. 

 
 

Learner outcome 3 
 
Understand family structures. 
 
Assessment criterion 
 
3.1. Explain different family structures. 
 

Learners must know about: 

¶ the concept of ófamilyô and ófamily Valuesô 

¶ different family structures, including: nuclear, extended, single fathers, single 
mothers, parents of the same gender, reconstituted and lifestyles approaches 
to family care such as living as part of a kibbutz or commune. 

 
 
Learning outcome 4 
 
Understand working in partnership with families. 
 
Assessment criteria 
 
4.1. Explain the role of the early years practitioner when developing partnership 

working with parents and carers. 
 
4.2. Discuss ways the early years practitioner can encourage parents/carers to take 
an active role in their childôs play and learning. 

 
Learning outcome 5 
 
Understanding recording and reporting requirements in relation to partnership 
working. 
 
Assessment criteria 
 
5.1. Analyse the importance of maintaining accurate and coherent records. 
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5.2. Discuss the requirements to follow confidentiality procedures when sharing 
information. 

 
5.3. Analyse the tension between maintaining confidentiality and the need to disclose 

information. 
 

Learners must know about: 

¶ when record keeping and reporting is necessary for partnership working and 
how these reports/records could be used 

¶ partnership working and sharing information through clear, accurate and 
coherent record keeping and reporting 

¶ outcomes for the child of information sharing and possible consequences of 
not doing so 

¶ reasons for confidentiality in relation to record keeping and reporting and 
possible consequences of not doing so 

¶ dilemmas facing early years practitioners in relation to confidentiality and the 
importance of adhering to policy and procedure within the early years sector 
with particular regard to: 

- whistleblowing and safe practice 

- when a child is at risk 

- when it is suspected that a crime has been/may be committed. 

 
 
Learning outcome 6 
 
Understand challenges to partnership working. 
 
Assessment criteria 
 
 
6.1. Discuss potential barriers to effective partnership working. 
 
6.2. Critically evaluate strategies to overcome barriers to effective partnership 

working. 
 

Learners must know about: 

¶ how to communicate with parents/carers 

¶ how to value parents/carers  

¶ how to involve parents/carers  

¶ how to build professional relationships with parents/carers involving trust  

¶ how to encourage parents/carers to take an active role in their childôs play, 
learning and development 

¶ barriers to working in partnership with parents/carers 

¶ how to overcome barriers to working in partnership with parents/carers 
including a range of strategies to encourage positive and professional 
relationships. 

 
 



Unit 14: Professional partnerships in early years 

 Version 16.1 194 

Unit 14: Assessment grading criteria 
 
The table below shows what the learner must do to achieve each grading criteria. 
Learners must achieve all the criteria for a grade to be awarded the grade. A higher 
grade may not be awarded before a lower grade has been achieved, although 
component criteria of a higher grade may have been achieved. 

 

D1 1.1 Explain reasons for partnership working within early years. 

D2 2.1 Explain the requirements of current frameworks with regard to 
partnership working. 

D3 4.1 Explain the role of the early years practitioner when working in 
partnership with parents and carers. 

D4 3.1 Explain different family structures. 

C1 4.2 Discuss ways the early years practitioner can encourage parents and 
carers to take an active role in their childôs play and learning. 

C2 5.1 Analyse the importance of maintaining accurate and coherent records. 

B1 2.2 Analyse where partnership working is embedded within a settingôs 
policies and procedures. 

B2 5.2 Discuss the requirements to follow confidentiality procedures when 
sharing information. 

B3 6.1 Discuss potential barriers to effective partnership working. 

A1 2.3 Evaluate partnership working in relation to meeting childrenôs individual 
needs. 

A2 5.3 Analyse the tension between maintaining confidentiality and the need 
to disclose information. 

A1* 6.2 Critically evaluate strategies to overcome barriers to effective 
partnership working. 
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Unit 14: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence of 
knowledge and understanding shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 1.1 Explanation of reasons for partnership working 
within early years must include benefits to: 

¶ children 

¶ parents/carers 

¶ the early years practitioner 

¶ early years settings. 

 

D2 2.1 Provide a detailed explanation of the statutory 
requirements of current frameworks in relation to 
partnership working. 

 

D3 4.1 Provide an explanation of the role of the early 
years practitioner when working in partnership with 
parents and carers. 

 

D4 3.1 Explain a range of different family structures.  

C1 4.2 Provide a discussion that considers a range of 
ways early years practitioners can encourage 
parents and carers to take an active role in their 
childôs play and learning.  
 
Examples from placement experience can support 
the discussion. 

 

C2 5.1 An analysis of reasons for maintaining accurate 
and coherent records should consider the 
importance in relation to: 

¶ children 

¶ setting policies/procedures 

¶ use of records and reports. 
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   Evidence Record 

B1 2.2 An analysis of the requirements to work in 
partnership must include discussion of actual 
setting policies and procedures or exemplar 
copies. 
 
Setting confidentiality must be maintained. 

 

B2 5.2 Provide information that discusses confidentiality 
procedures to: 

¶ highlight requirements for confidentiality 
when sharing information 

¶ demonstrate knowledge of accurate and 
current procedures. 

 

B3 6.1 Develop a detailed discussion which explores 
potential barriers to effective partnership working 
within early years. 

 

A1 2.3 An in-depth evaluation of partnership working in 
relation to meeting childrenôs individual needs must 
consider: 

¶ current frameworks 

¶ role of policies and procedures  

¶ benefits for children with additional needs 

¶ keeping children safe. 

 

A2 5.3 Analysis of the dilemma between maintaining 
confidentiality and disclosing information must 
examine relevant issues from more than one 
perspective. 

 

A1* 6.2 Provide a coherent and detailed critical evaluation 
of strategies to overcome barriers (shown in B3) to 
effective partnership working. 
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Suggestions for the portfolio of evidence for unit 14 include: 
 

¶ written assignments, learner presentations 

¶ booklets for parents/carers discussing partnership working 

¶ information leaflets for parents to encourage interest in children's play and 
learning 

¶ information leaflets for new practitioners.  

¶ scenarios linked to issues relating to confidentiality 

¶ academic posters explaining barriers to partnership working 

¶ good practice manuals for early years practitioners in relation to working in 
partnership  

¶ report-style assignments (this may be a way to provide evidence of critical 
evaluation of strategies). 
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Unit 15: Professional Practice Portfolio 2 

Unit reference F/506/5398 Unit level 3 

Unit hours Guided learning 146 Non-guided learning 19 

Unit aim The aim of this unit is to provide learners with knowledge, 
understanding and skills required to work with children. 

 

Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

1. Understand emergent literacy 
development. 

 

1.1. Discuss early years provision in relation to 
emergent literacy. 

1.2. Evaluate strategies in relation to emergent 
literacy. 

1.3. Describe partnership working in relation to 
emergent literacy needs. 

2. Understand emergent 
mathematical development. 

2.1. Discuss early years provision in relation to 
opportunities for emergent mathematical 
development. 

2.2. Evaluate strategies used to support 
emergent mathematical development. 

2.3. Describe partnership working in relation to 
emergent mathematical needs. 

3. Understand early years 
frameworks. 

3.1. Describe each area of learning and 
development within the current framework. 

3.2. Evaluate the impact of assessment on child-
centred planning. 

4. Understand partnership 
working with parents/carers in 
the early years. 

4.1. Describe ways the early years setting 
encourages partnership working with 
parents/carers. 

4.2. Explain how partnership working with 
parents/carers informs child-centred 
planning. 
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Learning outcomes 
The learner will: 

Assessment criteria 
The learner can: 

5. Understand professional 
development. 

5.1. Explain methods for collecting feedback in 
relation to professional development. 

5.2. Describe approaches for action planning in 
relation to professional development. 

5.3. Evaluate the role of reflection in relation to 
outstanding provision. 
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Unit 15: Professional Practice Portfolio 2 
 
Competency-Based Learning Outcomes 
 
Learners will complete a range of practical skills/competencies as indicated in this portfolio. 

 

Develop emergent literacy skills of children from 
birth to 5 years  

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

A. Be able to support 
emergent literacy.  

A.1. Develop a language-
rich environment for 
children from birth to 5 
years. 

  

A.2. Interact with children to 
meet individual speech, 
language and 
communication needs. 

  

A.3. Develop a resource file 
of activities for children 
from birth to five years to 
encourage: 

 

¶ speaking and 
listening 

¶ emergent reading 

¶ sustained shared 
thinking 

¶ emergent writing 

¶ technology/digital 
literacy 

¶ socialisation 

¶ group learning. 
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Develop emergent literacy skills of children from 
birth to 5 years  

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

A.4. Use strategies to plan 
activities which engage 
children and extend 
literacy development in 
relation to: 

 

¶ speaking and 
listening 

¶ emergent reading 

¶ sustained shared 
thinking 

¶ emergent writing 

¶ technology/digital 
literacy 

¶ socialisation 

¶ group learning. 

  

A.5. Lead an activity to 
support emergent 
literacy. 

  

A.6. Identify benefits to 
childrenôs holistic 
learning and 
development when 
supporting emergent 
literacy. 

  

A.7. Evaluate how planned 
activities support 
emergent literacy in 
relation to current 
frameworks. 
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Develop emergent mathematical skills of children 
from birth to 5 years 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

B. Be able to implement 
activities to support 
childrenôs emergent 
mathematical 
development. 

B.1. Plan an activity to 
support childrenôs 
emergent mathematical 
development.  

  

B.2. Lead an activity to 
support childrenôs 
emergent mathematical 
development. 

  

B.3. Develop a resource file 
of activities for children 
from birth to five years to 
encourage: 

 

¶ number and counting 

¶ measure, shape, size 
and pattern 

¶ weight, volume and 
capacity 

¶ space and time 

¶ data representation 

¶ problem solving 

¶ sustained shared 
thinking 

¶ socialisation 

¶ group learning. 

  

B.4. Evaluate how planned 
activities support 
childrenôs emergent 
mathematical 
development in relation 
to current frameworks. 

  

B.5. Make recommendations 
for meeting individual 
childrenôs emergent 
mathematical needs. 

  



Unit 15: Professional Practice Portfolio 2 

 Version 16.1 204 

Develop emergent mathematical skills of children 
from birth to 5 years 

Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

C. Be able to work with 
parents/carers in a 
way which 
encourages them to 
take an active role in 
their childôs emergent 
literacy and 
mathematical 
development. 

C.1. Work with 
parents/carers in a way 
which encourages them 
to take an active role in 
their childôs emergent 
literacy and 
mathematical 
development. 

 

  

 

Support children as they prepare for school  Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

D. Be able to contribute 
to learning and 
development for 
school readiness in 
relation to the current 
framework. 

D.1. Use strategies to plan, 
lead and evaluate an 
opportunity for each of 
the following areas of 
learning and 
development in the 
current framework in 
own setting: 

 

¶ communication and 
language 

¶ physical 
development 

¶ personal, social and 
emotional 
development 

¶ literacy 

¶ mathematics 

¶ understanding the 
world 

¶ expressive arts and 
design. 
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Support children as they prepare for school  Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

 D.2. Reflect on holistic 
opportunities to promote 
learning and 
development when 
planning within the 
current framework. 

  

D.3. Reflect on partnership 
working when planning 
opportunities to promote 
learning and 
development for young 
children across the 
current framework. 

  

D.4. Evaluate the role of 
assessment across the 
current framework in 
relation to childrenôs 
progress: 

 

¶ at the age of 2 years 

¶ for the Early Years 
Foundation Stage 
Profile. 

  

 
 

Work in partnership Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

E. Be able to work in 
partnership. 

E.1. Discuss partnership 
working in own setting 

  

E.2. Contribute to partnership 
work with parents/carers 
to help them recognise 
and value the significant 
contributions they make 
to the childôs health, well-
being, learning and 
development. 
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Professional development  Evidence 
Record 
e.g. page 
number and 
method 

Assessor 
Judgement 
achieved 
Initial and date 

F. Be able to use 
reflective practice to 
contribute to own 
professional 
development. 

F.1. Develop a Curriculum 
Vitae. 

  

F.2. Review own learning 
needs, professional 
interests and 
development 
opportunities. 

  

F.3. Devise own 
Professional 
Development Plan in 
relation to: 

 

¶ feedback obtained 

¶ own progress 

¶ own goals and 
ambition. 

  

F.4. Maintain subject 
knowledge across 
curriculum subjects 
which are of personal 
interest. 

  

F.5. Explain how reflective 
practice leads to 
improved ways of 
working. 
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Learner declaration of authenticity: 
I declare that the work presented for this unit is entirely my own work. 
 
Learner signature:                                         Date: 

 

Assessor sign off of completed unit: Unit 15: Skills 
I confirm that the learner has met the requirements for all assessment criteria 
demonstrating skills for this unit. 
 
Assessor name: 
 
Signature:                                                Date: 

 
Assessment of Unit 15: 
Assessment grading criteria (pages 211-212) must also be completed in relation to 
the knowledge assessment criteria for this unit. The assessment of learning for the 
knowledge within this unit can be found on pages 213-215. 
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Unit 15: Delivery requirements 
 
This unit delivery information is integral to the unit content and as such must be 
referred to during delivery. 
 
The information follows the learning outcomes and assessment criteria within the 
unit, signposting to essential delivery. 
 
 
Learning outcome 1 
 
Understand emergent literacy development. 
 
Assessment criteria 
 
1.1. Discuss early years provision in relation to emergent literacy. 
 
1.2. Evaluate strategies in relation to emergent literacy. 
 
1.3. Describe partnership working in relation to emergent literacy needs. 
 

Learners must know about: 

¶ how children develop literacy skills 

¶ ways to encourage emergent literacy development 

¶ benefits of partnership working when supporting emergent literacy skills. 

 
 
Learning outcome 2 
 
Understand emergent mathematical development. 
 
Assessment Criteria  
 
2.1. Discuss early years provision in relation to opportunities for emergent 

mathematical development. 
 
2.2. Evaluate strategies used to support emergent mathematical development. 
 
2.3. Describe partnership working in relation to emergent mathematical needs. 
 

Learners must know about: 

¶ how children develop mathematical skills 

¶ ways to encourage emergent mathematical development 

¶ benefits of partnership working when supporting emergent mathematical 
skills. 
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Learning outcome 3 
 
Understand early years frameworks. 
 
Assessment criteria 
 
3.1. Describe each area of learning and development within the current framework. 
 
3.2. Evaluate the impact of assessment on child-centred planning. 
 

Learners must know about: 

¶ the areas of learning and development within the current framework 

¶ formative and summative assessment. 

 
 
Learning outcome 4 
 
Understand partnership working with parents/carers in the early years.  
 
Assessment criteria 
 
4.1. Describe ways the early years setting encourages partnership working with 

parents/carers. 
 
4.2. Explain how partnership working with parents/carers informs child-centred 

planning. 
 

Learners must know about: 

¶ ways to encourage partnership working 

¶ benefits to childrenôs learning and development from active engagement with 
parents/carers. 

 
 
Learning outcome 5 
 
Understand professional development. 
 
Assessment criteria 
 
5.1. Explain methods for collecting feedback in relation to professional development. 
 
5.2. Describe approaches for action planning in relation to professional development. 
 
5.3. Evaluate the role of reflection in relation to outstanding provision. 
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Learners must know about: 

¶ a range of methods such as appraisal, peer observation and self-reflection 
and parental information 

¶ how to use a SMART approach for target setting in relation to professional 
development 

¶ how professional development contributes to good and outstanding provision.  

 
 
Feedback from professional skills profiles will help learners to action plan for 
professional development plans. 
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Unit 15: Assessment grading criteria 

 
As well as completing the skills components for this unit, learners will need to meet 
the knowledge assessment criteria as identified in learning outcomes 1 to 5. 
 
Unit 15 knowledge learning outcomes will be graded DïA*.  
 
To achieve the Professional Practice Portfolio 2 learners must achieve the 
minimum of a D grade. 
 
It is recommended that this unit is completed over time during the teaching and 
delivery of units 9-14 inclusive and submitted for assessment and grading when it is 
complete.  
 

D1 3.1 Describe each area of learning in the current framework. 

D2 1.1 Plan and implement activities to support children's emergent 
literacy. 
 
Give reasons to show how the activities support childrenôs 
emergent literacy. 

D3 2.1 Plan and implement activities to support children's emergent 
mathematical development. 
 
Give reasons to show how the activities support childrenôs 
emergent mathematical development. 

C1 4.1 Describe the professional skills and attributes that support 
partnership working with parents and carers. 

C2 1.3 
2.3 

Describe how working in partnership with parents and carers can 
support childrenôs emergent literacy and emergent mathematical 
development. 

C3 5.1 Explain methods used by practitioners to collect feedback in 
relation to continuing professional development. 

B1 5.2 Explain ways to ensure own progression in understanding how to 
support children's learning and development. 

B2 3.2 Evaluate the impact of assessment on child-centred planning. 

A1 1.2 
2.2 

Evaluate numeracy and literacy activities planned and 
implemented for children (link to D2 and D3). 

A2 4.2 Analyse how partnership working with parents and carers informs 
child-centred planning. 
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A* 1 5.3 Evaluate the role of reflection in relation to outstanding childcare 
provision. 
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Unit 15: Assessment of learning 
 
To achieve the assessment grading criteria learners must provide the evidence 
shown for each criterion. 
 

Learner name:  Centre no:  

PIN:  ULN:  

 

   Evidence Record 

D1 3.1 Use the curriculum framework to describe 
accurately each area of learning and 
development. 

 

D2 1.1 Plan and implement three (3) activities to support 
children's emergent literacy. 
 
Understanding of emergent literacy must be 
shown. 
 
Plans must be linked to the current curriculum 
framework and include reasons to show how the 
activities support childrenôs emergent literacy. 
 
Links to A1 

 

D3 2.1 Plan and implement three (3) activities to support 
children's emergent mathematical development. 
 
Understanding of emergent mathematics must be 
shown 
Plans should be linked to the current curriculum 
framework and include reasons to show how the 
activities support childrenôs emergent 
mathematical development. 
 
Links to A1 

 

C1 4.1 Describe the professional skills and attributes that 
support partnership working with parents and 
carers, to include: 

¶ effective communications skills 

¶ confidentiality 

¶ personal appearance. 
 
Links to A2 
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   Evidence Record 

C2 1.3 
2.3 

Write a reflective account to show clear 
understanding of: 

¶ partnership working with parents and 
carers  

¶ how partnership working can support 
childrenôs emergent literacy and emergent 
mathematical development. 

 

C3 5.1 Provide a written account to explain clearly a 
range of methods used to gather feedback in 
relation to continuing professional development. 
 
A minimum of three (3) different methods for 
collecting feedback must be considered. 

 

B1 5.2 Provide an in-depth explanation of ways to ensure 
own progression in understanding how to support 
children's learning and development. 

 

B2 3.2 Provide a detailed discussion from more than one 
perspective that evaluates the impact of 
assessment on child-centred planning. 

 

A1 1.2 Analyse each numeracy and literacy activity 
(implemented in D1/D2) to: 

¶ identify ways to improve the activity 

¶ increase the childrenôs learning 
opportunities. 
 

Links to D1 D2 

 

A2 4.2 Use the reflective account (C2) to analyse how 
partnership working with parents and carers 
informs child-centred planning. 
 
Links to C2 
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   Evidence Record 

A*1 5.3 Provide an in-depth evaluation showing how 
reflective practice actively supports outstanding 
provision for children. 
 
The evaluation must: 

¶ be given from more than one perspective  

¶ refer to relevant theory. 
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Guidance for the assessment of competency in units 8 
and 15 
 
A recommended range of assessment methods has been identified for the units in 
these qualifications. This gives the opportunity for different learning styles and 
individual needs of learners to be taken into account. 
 
If you are proposing to use an assessment method that is not included within the 
recommended list you should contact your Centre Quality Advisor with full details of 
your proposed method. It will need formal approval from us before it can be used. 
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Recommended assessment methods 
 

A recommended range of assessment methods has been identified, which may be 
used for the units in these qualifications. This gives the opportunity for different 
learning styles and individual needs of learners to be taken into account. 
 
If you are proposing to use an assessment method that is not included within the 
recommended list you should contact your Customer Quality Advisor with full details 
of your proposed method. It will need formal approval from us before it can be used. 
 
Please refer to the notes relating to Expert Witness testimony and simulation 
which follow this table. 
 

Ref Assessment Method Assessing 
Competence/ 

Skills 

Assessing 
Knowledge/ 

Understanding 

A Direct observation of learner by assessor 

¶ by an assessor who meets the 
relevant Sector Skills Councilôs or 
other assessment 
strategy/principles and includes 
inference of knowledge from this 
direct observation of practice 

Yes Yes 

B Professional discussion Yes Yes 

C Expert Witness evidence* 

¶ when directed by the Sector Skills 
Council or other assessment 
strategy/principles 

Yes Yes 

D Learnerôs own work products Yes Yes 

E Learner log or reflective diary Yes Yes 

F Activity plan or planned activity Yes Yes 

G Observation of children, young people or 
adults by the learner 

Yes Yes 

H Portfolio of evidence 

¶ may include simulation** 

Yes Yes 

I Recognition of prior learning Yes Yes 

J Reflection on own practice in real work 
environment 

Yes Yes 
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Ref Assessment Method Assessing 
Competence/ 

Skills 

Assessing 
Knowledge/ 

Understanding 

K Written and pictorial information No Yes 

L Scenario or case study No Yes 

M Task set by us (for knowledge learning 
outcomes) 

No Yes 

N Oral questions and answers Yes Yes 

 
*  Expert Witness testimony should be used in line with the relevant assessment 

strategy/principles. This method must be used with professional discretion, and 
only selected when observation would not be appropriate. Those providing an 
expert witness testimony must be lead practitioners with experience of making 
judgements around competence. The circumstances that may allow for an expert 
witness testimony include: 

¶ when assessment may cause distress to an individual, such as supporting a 
child with a specific need 

¶ a rarely occurring situation, such as dealing with an accident or illness 

¶ confidential situations, such as Safeguarding Strategy meetings, where it 
would be inappropriate for an assessor to observe the learnerôs performance. 

 
**  Simulation. A learnerôs Portfolio of Evidence may only include simulation of skills 

where simulation is permitted by the relevant assessment strategy/principles. 
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Early Years Educator qualifications assessment principles 

 
1. Introduction 

 
1.1. This document sets out those principles and approaches to unit/qualification 

assessment for qualifications approved by the National College for Teaching and 
Leadership (NCTL). The information is intended to support the quality assurance 
processes of those Awarding Organisations that offer EYE qualifications in the 
Sector. It should also be read alongside individual unit assessment requirements 
where appropriate. 

 
1.2. These principles will ensure a consistent approach to those elements of 

assessment which require further interpretation and definition, and support 
sector confidence. 

 
2. Assessment principles 
 
2.1. Assessment decisions for competence/skills based learning outcomes 
 must relate to experience gained in a real work environment.  
 
2.2. Assessment decisions for competence/skills based learning outcomes must be 

made by an occupationally competent assessor, qualified to make assessment 
decisions. 

 
2.3. Competence/skills based assessment must include direct observation as the 

main source of evidence. 
 
2.4. Simulation may only be utilised as an assessment method for  
 competence/skills based learning outcomes where this is specified in the 

assessment requirements by the individual Awarding Organisation. 
 
2.5. Given the nature of work with children and their families, which may from time to 

time include sensitive situations requiring confidentiality/privacy, there may be a 
need to make use of an expert witness testimony as a source of performance 
evidence in the workplace. Expert witnesses can be drawn from experienced 
individuals who can attest to the learner's performance in the workplace. This 
may include line managers or other experienced colleagues from inside an 
organisation or from other agencies. This may prove particularly important for 
those learners who work unsupervised, but who have contact with a range of 
different professionals in the course of their work activities. 

 
Expert witnesses must only be used for observation where they have 
occupational expertise for specialist areas or the observation is of a particularly 
sensitive nature. It is not necessary for expert witnesses to hold an assessor 
qualification, as a qualified assessor must assess the testimony provided by an 
expert witness when making summative assessment decisions. 
 

2.6. Assessment of knowledge based learning outcomes may take place in or 
outside of a real work environment. 

 



Section 4: Assessment and quality assurance information  

 Version 16.1 222 

2.7. Assessment decisions for knowledge based learning outcomes must be made by 
an occupationally knowledgeable member of staff qualified to make assessment 
decisions. 

 
 
3. Internal Quality Assurance 

 
3.1. Internal quality assurance is key to ensuring that the assessment of evidence for 

units is of a consistent and appropriate quality. Those carrying out internal quality 
assurance must be occupationally knowledgeable in the area they are assuring 
and be qualified to make quality assurance decisions. 

 
 
4. Definitions 

 
4.1. Occupationally competent: 

This means that each assessor must be capable of carrying out the full 
requirements within the competency units they are assessing. Being 
occupationally competent means they are also occupationally knowledgeable. 
This occupational competence should be maintained through clearly 
demonstrable continuing learning and professional development.  

 
4.2. Occupationally knowledgeable:  

This means that each assessor should possess relevant knowledge and 
understanding, and be able to assess this in units designed to test specific 
knowledge and understanding, or in units where knowledge and understanding 
are components of competency. This occupational knowledge should be 
maintained through clearly demonstrable continuing learning and professional 
development.  

 
4.3. Qualified to make assessment decisions: 

This means that each assessor must hold a qualification suitable to support the 
making of appropriate and consistent assessment decisions. Awarding 
Organisations will determine what will qualify those making assessment 
decisions according to the unit of competence under assessment. 

 
 
4.4. Qualified to make quality assurance decisions: 

Awarding Organisations will determine what will qualify those undertaking 
internal quality assurance to make decisions about that quality assurance.  
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4.5. Expert witness: 

Evidence from expert witnesses must meet the tests of validity, reliability and 
authenticity. Expert witnesses will need to demonstrate:  

 
¶ they have a working knowledge of the units on which their expertise is based 

¶ they are occupationally competent in their area of expertise 

- they have EITHER any qualification in assessment of workplace 
performance OR a professional work role which involves evaluating the 
everyday practice of staff. 

- they have current or recent (within the last 2 years) experience of 
working at or above the level for which they are attesting competence. 

- they can demonstrate appropriate, continuous professional 
development relevant to the sector for which they are attesting 
competence. 

¶ that they have no conflict of interest in the outcome of the evidence. 
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Staffing requirements 
 

 
 

 

 

Centres delivering any of NCFEôs qualifications must: 
 

¶ have a sufficient number of appropriately qualified/experienced Assessors to 
assess the volume of learners they intend to register 

¶ have a sufficient number of appropriately qualified/experienced Internal Quality 
Assurers to internally quality assure the anticipated number of Assessors and 
learners 

¶ ensure that all staff involved in assessment and internal quality assurance are 
provided with appropriate training and undertake meaningful and relevant 
continuing professional development 

¶ implement effective internal quality assurance systems and processes to ensure 
all assessment decisions are reliable, valid, authentic, sufficient and current. This 
should include standardisation to ensure consistency of assessment 

¶ provide all staff involved in the assessment process with sufficient time and 
resources to carry out their roles effectively. 

 
Assessors and Internal Quality Assurance 

 
Staff involved in the Assessment and Internal Quality Assurance of these 
qualifications must be able to demonstrate that they have the relevant occupational 
knowledge and/or occupational competence, at the same level or higher as the units 
being assessed and internal quality assured. This may be gained through experience 
and/or qualifications. 
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Section 5: Record of grades achieved 
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Record of grades achieved for the Level 3 Award, Certificate and Diploma in Child Care and 
Education 

Grades achieved A* A B C D Points / 
unit 

Points / 
grade 

Description of unit No. of incs Grade 
value 

Points Grade 
value 

Points Grade 
value 

Points Grade 
value 

Points Grade 
value 

Points  

 

 

Unit 1 ï Child development from 
conception to seven years 

4 5 20 4 16 3 12 2 8 1 4   

Unit 2 ï Childrenôs health and well-being 2 5 10 4 8 3 6 2 4 1 2   

Award points:  

Award grade:  

Unit 3 ï Providing safe environments for 
children 

1 5 5 4 4 3 3 2 2 1 1   

Unit 4 ï Child Health  2 5 10 4 8 3 6 2 4 1 2   

Unit 5 ï Play and learning 3 5 15 4 12 3 9 2 6 1 3   

Unit 6 ï Understanding childrenôs 
additional needs  

1 5 5 4 4 3 3 2 2 1 1   

Unit 7 ï Observation, assessment and 
planning 

3 5 15 4 12 3 9 2 6 1 3   

Unit 8 - Professional Practice Portfolio 1 2 5 10 4 8 3 6 2 4 1 2   

Effective Practice Study 5 5 25 4 20 3 15 2 10 1 5   

Award points:  

+ Certificate points:  

= Total Certificate points:  

= Certificate grade:            
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Grades achieved A* A B C D Points / 
unit 

Points / 
grade 

Description of unit No. of incs Grade 
value 

Points Grade 
value 

Points Grade 
value 

Points Grade 
value 

Points Grade 
value 

Points  

 

 

Unit 9 ï Supporting emergent literacy 3 5 15 4 12 3 9 2 6 1 3   

Unit 10 ï Supporting emergent 
mathematics 

3 5 15 4 12 3 9 2 6 1 3   

Unit 11 ï Preparing for school readiness 3 5 15 4 12 3 9 2 6 1 3   

Unit 12 ï International perspectives 3 5 15 4 12 3 9 2 6 1 3   

Unit 13 ï Reflective practice for 
professional development 

4 5 20 4 16 3 12 2 8 1 4   

Unit 14 ï Professional partnerships in 
early years  

4 5 20 4 16 3 12 2 8 1 4   

Unit 15 ï Professional Practice Portfolio 
2 

5 5 25 4 20 3 15 2 10 1 5   

Extended Assessment  
 

6 5 30 4 24 3 18 2 12 1 6   

Certificate points:  

+ Diploma points:  

= Total points achieved:   

= Qualification Grade:  
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Level 3 Diploma in Childcare and Education (Early Years Educator) 
 
No of increments x grade value = points for unit assessment or external assessment 
The incremental weighting of each internal assessment is based on the average total hours to achieve the unit. 
The incremental weighting of each external assessment is based on the average total hours to achieve the External Assessments. 
Grade value: A* value ó5ô to D value ó1ô 
To achieve the Level 3 Diploma in Childcare and Education (Early Years Educator) learners must achieve the Level 3 Award in Childcare and 
Education, the Level 3 Certificate in Childcare and Education and the required external and internal assessments. 



Points/grade calculator 
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Points/grade calculator 
Level 3 Award in Childcare and Education 
 

  UCAS Tariff points 

Points score Grade Tariff 2017* Tariff 2018** 

26 ï 30 A* 28 28 

21 ï 25 A 24 24 

16 ï 20 B 20 20 

11 ï 15 C 16 16 

6 ï 10 D 12 12 

 
 
Level 3 Certificate in Childcare and Education 
 

  UCAS Tariff points 

Points score Grade Tariff 2017* Tariff 2018** 

95 ï 115 A* 84 84 

75 ï 94 A 72 72 

56 ï 74 B 60 60 

37 ï 55 C 48 48 

23 ï 36 D 36 36 

 
 
Level 3 Diploma in Childcare and Education (Early Years Educator) 
 

  UCAS Tariff points 

Points score Grade Tariff 2017* Tariff 2018** 

226 ï 270 A* 168 168 

181 ï 225 A 144 144 

137 ï 180 B 120 120 

93 ï 136 C 96 96 

54 ï 92 D 72 72 

 
* For courses starting from September 2017. 

** For courses starting from September 2018. 
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Section 6: Documents 
 

Useful documents 
 
This section refers to useful documents that can be found on the secure site, some of 
which may assist with the delivery of this qualification. 
 

¶ Delivering CACHE Qualifications ï Assessment and Internal Quality 
Assurance Guidance  

¶ Tutor Guidance 

¶ Placement handbook: Student  

¶ Placement Handbook: A Guide for Mentors 

 

Mandatory documents 
 

The completion of an óEvidence Recordô and óRecord of Assessment Cycleô form is 
mandatory. We have devised these templates for your convenience; however, you 
may design your own forms which comply with the content of the templates. 
 

¶ Evidence Record 

¶ Record of Assessment Cycle 

¶ Unit Submission Form 

 

We have also provided notes to guide you when completing these forms: 
 

¶ Completing the Evidence Record 

¶ Completing the Record of Assessment Cycle 
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